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Preface

“I touch the future. I teach.”
—Christa McAuliffe

▶▶ What are developmentally appropriate practices, and how effective are they?
▶▶ How can you create the best programs for young children?
▶▶  As an early childhood educator, what is your role in shaping children’s educational 
experiences? What is the child’s role? What is the role of the family and community?

▶▶ How can you know if children are actually learning?

Questions such as these are typically asked by early childhood professionals-in-training as 
well as by seasoned practitioners in the field. Our work with students and increasing numbers 
of educators probing for answers indicated the need for a comprehensive guide to support 
the exploration, planning, and implementation of developmentally appropriate programs for 
young children. Thus, our goal in writing Developmentally Appropriate Curriculum: Best 
Practices in Early Childhood Education is to bring together the best information currently 
available for developing an integrated approach to curriculum and instruction in the early 
years. We also hope to bridge the worlds of childcare and early education, as well as those 
of preprimary and primary programs. This book addresses early childhood professionals-in-
training and professionals working in formal group settings with young children from 3 to 8 
years old. We realize that early childhood spans birth to age 8 years; however, we see infancy 
and toddlerhood as unique ages within this period, requiring specialized knowledge beyond 
the scope of this text. For this reason, we do not focus on infants or toddlers in our discussions.

We believe the information in this book will be valuable to both newcomers to the field 
and to master practitioners. The ideas in this text have been extensively field tested and 
found to be effective. All are designed to give you a cohesive view of the what, why, and 
how of developmentally appropriate practices.

Finally, we have had many years of working directly with young children and their 
families and with educators in preprimary and primary settings. We have participated in 
urban, suburban, and rural programs; large, medium, and small classes; public, private, not-
for-profit, and profit-seeking organizations; half- and full-day programs; preschool classes; 
and the elementary grades. We have sought out experiences with diverse populations, with 
children who speak a language other than English as their home language, and with children 
who have special needs.

New to This Edition
Of the many changes in the new edition, we are delighted to introduce a more advanced 
 version of Developmentally Appropriate Curriculum: Best Practices in Early Childhood 
Education as the newest Pearson eText. The Pearson eText is an affordable, interactive ver-
sion of the print text that includes:

•▶ Multiple videos in every chapter that provide concrete examples of chapter content.
•▶ Interactive Check Your Understanding quizzes at the conclusion of major sections 

of the text give readers an opportunity to confirm their understanding of key 
concepts.

•▶ A list at the beginning of each chapter that shows how chapter content aligns 
with NAEYC Early Childhood Standards for Professional Preparation Programs. 
This helps students familiarize themselves with the standards and connect those 
standards to the book’s contents and to classroom practice.

•▶ Glossary terms pop up when clicked upon.
•▶ Notetaking, notemaking by instructors, highlighting, bookmarking, and other 

useful functions.
iii
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Prefaceiv

To learn more about the enhanced Pearson eText, go to www.pearsonhighered.com/
etextbooks.
In addition, there are some significant content changes to the seventh edition:

•▶ Each chapter includes a new You’re the Observer feature, which consists of a  
2- to 3-minute video that readers watch with a stated purpose in mind. For 
instance, “As you view this this learning center, how might a child with a visual 
impairment interact here?” Sample answers are provided at the conclusion of 
each exercise so that students can read how an experienced early childhood 
 educator might have responded to the prompt.

•▶ Several new videos have been added to each chapter, illustrating a wider array of 
teaching strategies and examples of childhood learning

•▶ Expanded and more thorough coverage of STEM skills appears in Chapter 11 
especially, as well as in other chapters. Our focus is on addressing STEM in the 
early years by integrating science, technology, engineering, and mathematics 
 concepts and activities throughout the curriculum.

•▶ A wider range of state early learning standards have been incorporated as 
 examples throughout the text

•▶ References have been significantly updated, with more than 300 new citations 
appearing throughout the text.

Our Distinctive Approach
Among the popular elements we maintained from previous editions are a focus on devel-
opmental domains, a robust research basis for the information provided, and a strong 
emphasis on practical classroom strategies. This is very much a ”how-to” book. The cur-
riculum chapters include rationales and sample teaching strategies specific to each domain, 
objectives, and illustrative activities. Examples featuring children, families, and professionals 
from a variety of backgrounds, with a special focus on children with special needs, continue 
to be a feature of the chapters that compose the book.

Developmentally Appropriate Curriculum: Best Practices in Early Childhood Educa-
tion offers a distinctive approach that increases reader understanding and skill development.

•▶ We treat curriculum as everything that happens to children in early childhood set-
tings. Therefore, the text addresses all aspects of classroom life, including children 
and adults, the physical and social environments, and teaching and learning from 
a “whole child” perspective.

•▶ The concept of developmentally appropriate practices is pervasive throughout 
the text. Each chapter addresses principles of age appropriateness, individual 
appropriateness, and sociocultural appropriateness. All of the DAP material 
incorporates the latest version of Developmentally Appropriate Practice in Early 
Childhood (NAEYC, 2009).

•▶ This book spans the early childhood years from 3 to 8. It provides a comprehensive, 
cohesive approach that results in greater continuity for children and practitioners.

•▶ Each chapter progresses clearly from theory and research to practice. There is a 
strong emphasis on the what, why, and how of teaching.

•▶ We use developmental domains to address early childhood curriculum. Doing so 
helps practitioners better understand the link between development and learning 
and program implementation.

•▶ National and state standards for learning serve as the basis for curricular goals.
•▶ Detailed directions facilitate the application of developmentally appropriate 

teaching strategies in relation to the content of each curriculum chapter.
•▶ Every curriculum chapter includes sample activities.
•▶ The text addresses individual curricular domains as well as curriculum integration.
•▶ Readers learn a comprehensive approach to conceptualizing, planning, 

 implementing, and evaluating curriculum within individual domains and overall 
(see Chapter 16).

A01_KOST7378_07_SE_FM.indd   4 9/30/17   9:49 PM



Preface v

Format and Chapter Sequence
Developmentally Appropriate Curriculum: Best Practices in Early Childhood Education 
has an Introduction and four parts. The Introduction offers an overview of early childhood 
education today. Part 1, Foundations of Early Childhood Education, consists of Chapters 
1 and 2, which address the philosophy of developmentally appropriate practice. Char-
acteristics of the field, the knowledge base associated with developmentally appropriate 
practice, and critical issues in early childhood education are all outlined in Part 1. Setting 
the stage for learning is the focus of Part 2, Chapters 3 through 8. In these chapters, we 
describe the overall understandings and skills necessary to create effective programs for 
young children. We begin with planning, implementing, and organizing small-group, then 
whole-group, activities. Organizing the physical space and selecting and storing materi-
als used in the classroom are combined in structuring learning centers. Child guidance, 
authentic assessment, and family involvement are treated as fundamental building blocks 
of effective teaching, with individual chapters devoted to each of these topics. In Part 3, 
Chapters 9 through 14, the curriculum is explained within the context of six develop-
mental domains: aesthetic, affective, cognitive, language, physical, and social. Each of the 
domain chapters has a discussion of theory, research, and educational issues related to 
children’s development and learning in that particular arena, a suggested outline of goals 
and objectives, teaching strategies that characterize the domain, and examples of class-
room activities. The curriculum domains are presented in alphabetical order to underscore 
the idea that no one domain is more important than any of the others. The last section of 
the book is Part 4, Integrating Curriculum. This part includes Chapters 15 and 16, both 
focused on creating a cohesive whole. First, we consider the integrative nature of pretend 
play and construction and, second, we consider the integrative aspects of using projects 
and theme teaching.

Text Features
The seventh edition of Developmentally Appropriate Curriculum: Best Practices in Early 
Childhood Education includes numerous  features designed to pique reader interest in the 
material and provide a framework upon which to reflect on and apply the chapter content. 
Here are a few things to look for:

A modular chapter organization built around critical 
learning outcomes and aligned to professional standards

•▶ Chapter-opening learning outcomes align with the major text sections of the 
chapter. In the eText, readers can click on the learning outcome to be taken 
directly to the relevant section of the chapter.

314 Part 3 ▶ The Curriculum

In this chapter, we provide information to help you build your teaching skills in the 
affective domain. Learning about one’s emotions, understanding another person’s feel-

ings, acquiring a concept of self, and developing self-efficacy are hallmarks of the affec-
tive domain. Consider these children:

◆◆  The preschoolers at Franklin School have been following a picture chart that tells 
them step-by-step how to proceed from washing their hands to getting snack to 
cleaning up. By mid-November, most of the children are able to follow the rou-
tine from start to finish with only a few reminders. The teacher initiates an activ-
ity in which children reflect on their growing ability to “do snack” on their own. 
She also mentions the children’s increasing independence in a newsletter home to 
families.

◆◆ The children in Mr. Kent’s classroom are debriefing about the student-led confer-
ences that were held the day before:
“I liked when I showed my parents the room,” shares Ian.
“Yeah, and my dad said he could see I was a lot better in math than the last confer-

ence. I was such a baby then!” notes Nicole.
“I think we should do this again next week!” says Jorge excitedly.
Mr. Kent grins broadly and tells the class, “You all practiced introducing your par-

ents to me, and every one of you remembered to do it—every single one of you! 
You helped make this conference a big success.”

Learning Outcomes

After reading this chapter, you should be able to:
◆▶ Describe how affective development occurs in young children.
◆▶ Discuss conditions under which children cope with stress and develop resilience.
◆▶ Accommodate differences in children’s development, needs, and abilities.
◆▶ Implement developmentally appropriate curriculum and instruction in the affec-

tive domain.

NAEYC Standards and Key Elements Addressed in This Chapter:

Standard 1a. Knowing and understanding young children’s characteristics and needs
Standard 1b. Knowing and understanding multiple influences on development and learning
Standard 1c. Using developmental knowledge to create healthy, respectful, supportive, and challenging learning 
environments
Standard 4a. Understanding positive relationships and supportive interactions as the foundation of their work 
with children
Standard 4c. Using a broad repertoire of developmentally appropriate teaching/learning approaches
Standard 4d. Reflecting on their own practice to promote positive outcomes for each child
Standard 6e. Engaging in informed advocacy for children and the profession
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19Chapter 1 ▶ Developmentally Appropriate Practice

Consider the learning going on in this early childhood classroom.

▶▶ The pretend area has been transformed into a hair salon. The children have created 
the following signs: 

Hr cataz (haircuts) 2$ 
Shampoo 99c 
Karlazz (curlers) 2$ and 99c 
Prmz (perms) 2$ 

▶▶ Both boys and girls move into and out of this area and take turns as customers, 
receptionists, haircutters, and cashiers. They enact cutting hair, giving permanents, hav-
ing manicures, making appointments, writing down appointments, writing out receipts, 
using the play cash register, and making change. 

In other areas of the classroom children are also engaged. Three children are observ-
ing fish in an aquarium and using watercolors to create fish paintings.

Several children in the block area are working together to recreate the neighborhood 
where their school is located. They discuss what buildings to include, which materials 
would be best to use, and how to arrange the buildings to represent the neighborhood. 
When disagreements arise they refer to hand-drawn maps of the neighborhood they 
made earlier in the week. One child writes signs for the buildings—Peza parlr (pizza 
parlor) and Gas stashun (gas station)—and tapes them to the block structures. A few 
children are in the book area, some looking at books and one using felt pieces to retell a 
familiar story on the felt board. Others are sorting rocks according to their own criteria, 
some are writing in their journals, and two children are measuring the seedlings in the 
windowsill and recording their findings on a chart near the plants.

All this time, the teacher and an aide are moving among the children, observing, 
asking questions, modeling problem-solving skills, and helping children to record their 
findings.

Learning Outcomes

After reading this chapter, you should be able to:
▶▶ Define developmentally appropriate practice.
▶▶ Explain why there is a need for DAP.
▶▶ Discuss the historic influences and empirical support for DAP.
▶▶ Describe how developmentally appropriate programs vary.
▶▶ Discuss ongoing issues regarding DAP and how this relates to professional 

practice.

NAEYC Standards and Key Elements Addressed in This Chapter

Standard 1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning 
environments
Standard 4a: Understanding positive relationships and supportive interactions as the foundation of their work 
with children
Standard 4d: Reflection on own practice to promote positive outcomes for each child
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•▶ In the eText, new chapter-opening links correlate the chapter contents to the specific 
National Association for the Education of Young Children standards covered.

Concrete examples bring developmentally appropriate 
practices to life

•▶ Chapter-opening scenario examples engage readers and set the stage for the chapter.
•▶ Direct links to video examples in the eText provide concrete examples of text 

concepts and show early child educators in action.
•▶ New “You’re the Observer” video analysis exercises encourage critical thinking in 

responding to questions about teaching, development, and learning.
•▶ Activity suggestions in a variety of instructional approaches—Exploratory Play, 

Guided Discovery, Problem Solving, Discussion, Demonstration, and Direct 
Instruction—provide students with high-quality learning activity models to try 
out with children and learn from.

   ▶  Problem-Solving Activity  
        What’s the Question? (For Children of All Ages)  

    Goal 30   ▶  Write original stories, poems, and informational pieces.  

   Materials   ▶  Journals, markers, pencils, easel, easel paper  

   Procedure   ▶  After reading or telling a story, stimulate the children to imagine what something looks like that cannot be 
seen, such as a leprechaun. Have them take out their journals and draw a picture of the thing on the left-hand page of 
the journal. Afterward, have younger children dictate a question they have (e.g., “How big is the leprechaun?” “Where 
does he live?”); older children can write a question they would like to ask. Tell the children to leave their journals open 
to that page, and sometime after they leave the classroom and before they return the next morning, an answer appears 
on the right-hand page of the journal. Although children know that the teacher is providing the answer, they love the fun 
of imagining that the answer has come from the leprechaun. Some teachers add to the fun by making small footprints 
across the page to accompany the answer.  

   To Simplify   ▶  Children at the prewriting stage may act as a group to dictate some of their questions, which you write on 
the left-hand side of a piece of easel paper. That evening, the questions are answered on the right-hand side. The next day, 
in large group, ask the children to help you read each question and answer.  

   To Extend   ▶  Challenge the children to illustrate and write to other imaginary or mythical characters (e.g., unicorn, fairy, 
or man in the moon) or real objects that are difficult to see (e.g., germs or a mouse that hides). When answering the 
question they have written, add a question they must answer in turn.    
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Preface vii

Features help readers assess and apply their 
understanding

•▶ Interactive Check Your Understanding quizzes in the eText following major text 
sections give readers the opportunity to co nfirm their understanding of concepts 
before moving on.

•▶ DAP: Making Goals Fit features illustrate how to implement goals for children 
of different age ranges or abilities while keeping in mind the individual needs and 
the sociocultural background of the children.

•▶ Inclusion features demonstrate the actions early childhood educators take to suc-
cessfully include specific students and meet their goals.

•▶ Chapter-ending Applying What You’ve Read sections provide readers the oppor-
tunity to extend their understanding of chapter content to their professional lives. 
Every chapter ends with discussion questions, potential observations to make in 
early childhood settings to help readers recognize developmentally appropriate 

335Chapter 10 ▶ The Affective Domain

Monitor program materials and routines to avoid reinforcing 
negative stereotypes. Create activities that challenge stereo-
types and prejudice. An important first step for all of us is to 
evaluate realistically the status of our own biases and how 
these prejudices might influence our interactions with others 
in both formal and nonformal settings. We also need to survey 
the kinds of activities and materials used in the classroom to 
make sure that boys and girls, children of varying abilities, 
and children of differing cultures have access to materials and 
activities that are relevant to their experiences.

26. Use intentional teaching for meeting the goals in the 
affective domain. Create activities where children learn useful 
strategies and ideas related to the goals. Do not assume that 
children have already learned fundamental concepts elsewhere. 
Some children may have misunderstandings and others may 
not have been exposed to content like asserting their rights 
appropriately, respecting classroom materials, or controlling 
their behavior without external reminders.

27. Work cooperatively with children’s families to communi-
cate information about emotional development and to moni-
tor for stress-related  behaviors. Ask them to share information 
about any significant changes at home, and be sure to tell them 
about any changes in the child’s functioning at school. Under-
stand that when families are undergoing difficulty, they may 
exhibit verbal or nonverbal cues that can be acknowledged by 
a simple reflection and follow-up question (“You seem upset. 
Is there anything I can do to help?”). Whenever possible, share reputable resources in the 
community to help families cope with stress.

Provide opportunities for 
children to represent their 
emotions.
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Check Your Understanding 10.4

Click here to gauge your understanding of the concepts in this section.

Activity Suggestions for the Affective Domain
Here are sample activities, including at least one of each type: exploratory play, guided 
discovery, problem solving, demonstrations, discussions, and direct instruction, as they 
apply to the affective domain. The goal numbers referred to in each activity correspond to 
the numbered goals listed earlier in this chapter.

Activity Suggestions

▶ Discussion Activity
 We Get Angry . . . (For Children of All Ages)

Goal 4 ▶ Understand how circumstances and events influence personal emotions.

Materials ▶ Children’s books about anger (e.g., When I’m Angry by Barbara Gardiner and Jane Aaron;  Alexander and 
the Terrible, Horrible, No Good, Very Bad Day by Judith Viorst; Attila the Angry by Marjorie Weinman Sharmat; Let’s 
Be Enemies by Janice May Udry; The Sorely Trying Day by Russell Hoban; The  Hating Book by Charlotte Zolotow)

M10_KOST7378_07_SE_C10.indd   335 9/20/17   8:03 PM

•▶ Technology Toolkit features provide concrete ideas for how to use new technol-
ogy to support developmentally appropriate practice, for example, how to use 
Skype to connect children with guest speakers and other children around the 
world (see Chapter 14).

Chapter 4 ▶ Planning and Implementing Effective Group-Time Activities 123

As children gain maturity and experience, class meetings may be scheduled regularly to 
ensure smooth classroom functioning and to provide opportunities for children to practice 
skills associated with democratic living (Seefeldt, Castle, & Falconer, 2013). Some class-
rooms use class meetings as a way for children to report on small-group projects (Helm, 
2015). For example, children may describe their progress on a project to the whole group 
or ask for suggestions about problems they are encountering on their project. Reaching 
consensus, learning to compromise, and making decisions by voting are typical skills that 
children gain by participating in class meetings.

Brainstorming Groups
•▶ K = What do we know?
•▶ W = What do we want to know?
•▶ H = How do we want to find out?
•▶ L = What did we learn?
•▶ H = How did we learn?

The KWHLH formula is used to increase children’s understanding and involvement in their 
learning. Such instruction times are usually tied to a theme or a project that the children are 
studying. At an initial whole-group gathering, children brainstorm a list of what they know 
about a particular topic (Helm, 2015). The adult does not comment on the accuracy of what 
children describe. As a result, the first list often contains both faulty ideas and accurate 
information. Next, the children create a list of what they want to find out and a third list of 
how they may obtain answers to their questions. The information on these three lists will 
influence both your planning and the children’s. As children investigate the topic they can 
add to or revise what was written. Finally, the group comes together to discuss what they 
learned and the strategies that led to their increased knowledge. Comparing their original 
ideas with what they discovered is one way children analyze their learning strategies and the 
outcomes of their involvement with the topic. An example of a set of KWHLH lists related 
to spiders that was generated by children in a multiage class (kindergarten through second 
grade) is presented in Figure 4.8. See the Technology Toolkit feature that follows for hints 
on how you can use projectors to introduce an investigation.

Technology Toolkit: Using Projectors to Support Learning 

A topic of interest to children can be enhanced by projecting photographs or video clips regarding the 
subject onto a large screen. This allows everyone in the group to view the material at the same time. 
Children can be encouraged to describe what they see and identify what they would like to learn about 
the topic. This discussion can help the teacher decide how to best support children’s investigation of 
the topic. Projecting images on a large screen also enhances the social nature of the experience as 
children share in the energy and excitement of the topic together. As children share their observations 
and knowledge with one another they also learn that their peers can be a source of answers for their 
questions (Puerling, 2012).

Minilessons
On some occasions, you may need to convey specific information to the whole group. 
Providing instructions about how to carry out a fire drill, demonstrating place value, or 
teaching children map-reading strategies are examples. Effective minilessons are concise 
and incorporate all the characteristics of active learning associated with DAP; they are 
not simply lectures. This kind of whole-group instruction usually precedes small-group or 
individualized learning experiences that build on what was presented to the entire class. 
For instance, Felicitas Moreno wants to teach her first-grade class writing skills such as 
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Inclusion▶▶▶Adapting Science Inquiry for Children with Special Needs

Every child deserves to have the joy of acting on their curiosity about phenomena in 
their world, including children with special needs. For children who face greater chal-
lenges in exploring materials and the environment or conducting investigations, make 
use of volunteers or other professionals who can maximize potential. Put yourself in 
the situation from the child’s perspective to think about what accommodations can 
help a child cope with the difficulties caused by the disabling condition. For example, 
while the child in a wheelchair may be mobile, he or she is hampered if the aisles in 
your classroom are too narrow to move easily from place to place. 
Refer also to the Center for Multisensory Learning, Lawrence Hall 
of Science, University of California, Berkeley, California, 94720 
and the National Science Teachers Association (NSTA) for ideas 
to provide more satisfying experiences (Harlan & Rivkin, 2012).

 You’re the Observer 11.1

Watch the video about a lesson on how creatures move. Observe the strategy that the 
teacher is using to assess and expand on the children’s current knowledge about the way 
creatures move. How does the teacher build on that knowledge to introduce new knowl-
edge? Explain how these teachers provoke further learning.

Clearly, all curricular activity could spring from science; at the least, good sciencing 
requires integration of activities and experiences from all other learning domains. The depth 
and breadth of children’s learning will depend on hands-on opportunities to collect a wide 
variety of information and guidance in integrating this knowledge through reflective discus-
sion about what they discover.

Using a more in-depth, theme-repetitive approach toward science education that can 
lead to higher-order problem-solving skills rather than rote memorization should be a 
priority in good science teaching. Another priority should be to help children make con-
nections between science and real-world issues. Once children have developed the basic 
skills of observing, inferring, and experimenting, they should be encouraged to engage in 
scientific inquiry, a process that requires them to think about and interpret what they are 
gaining through the many sensory-experience activities in the early childhood classroom.

Remember that teaching with a hands-on approach to science does not automatically 
teach problem solving and inquiry. Also necessary is the teacher’s ability to ask good, open-
ended questions and to provide well-planned activities involving guided discovery, problem 
solving, and social inquiry. For example, when Ms. Swinehart asks children to use the 
paper bear tracks she has developed to measure the distance between the “bear den” and 
the dramatic play center, she is simply using a hands-on approach. However, when she tells 
them, “Find some way to measure the distance from the bear den to the dramatic play center 
and then report to the group on how you did this and what you found out,” she is engag-
ing the children in inquiry. The first approach simply has children carrying out a process 
she designed. The second encourages children to develop scientific skills that will become 
enormously useful to them—discovering a way to gather data when they need to problem-
solve, mentally organizing the information, and effectively articulating it to someone else.

The Young Child as Mathematician
For young children, mathematics is everywhere. It is a natural and integral part of their world. 
They see numerals everywhere—on their house, on the clock, on the cereal box, on the tele-
phone, in stores, and in books. Many of their favorite fingerplays, songs, and rhymes, which 
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Prefaceviii

practices in action, application activities, guidelines for journal entries, suggested 
items to add to a portfolio, and finally, activities to help readers explore stan-
dards for learning that are most relevant to them and the children in their charge.

Supplementary Materials for Instructors
The following resources are available for instructors to download at www.pearsonhighered.
com/ educators. Instructors enter the author or title of this book, select this particular edi-
tion of the book, and then click on the ”Resources” tab to log in and download textbook 
supplements.

Instructor’s Resource Manual (0-13-474757-7)
This comprehensive instructor’s manual describes how to organize a course by using the 
text book; how to find, select, and maintain appropriate field placements for students; how 
to model skills for students to imitate; and how to provide feedback to students assigned 
to field place ments on campus or in the community. In addition, we have included a series 
of role-playing and conversational activities to be carried out in class. They are designed to 
show students how to use particular skills prior to implementing them with children and to 
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