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Preface

As for the previous editions, the goal of Educa-
tional Assessment of Students, Eighth Edition, is to
help teachers and those in training to teach to
improve their skills through better assessment of
students. It focuses directly on the professional
practices of elementary and secondary school-
teachers. This edition features:

B A continued strong emphasis on classroom
assessment, both formative and summative.

m Complete coverage of the basics as well as
advanced topics and topics of contemporary
interest.

m Practical advice and examples of how good
and poor classroom assessments affect stu-
dents’ learning.

® Arevised chapter on standardized testing
to reflect recent changes in the assessment
landscape.

Educational Assessment of Students is a core text
written for a first course in educational testing and
constructing classroom assessments, and it serves
equally as the textbook for an undergraduate course
or a first graduate course in educational assessment.
No formal coursework in statistics or college math-
ematics is necessary to understand the text.

The book provides complete coverage of edu-
cational assessment, including developing plans
that integrate teaching and assessment; using for-
mative assessment strategies and providing effec-
tive feedback to students; crafting objective,
performance, and portfolio assessments; evaluat-
ing students and discussing evaluations with

Xii
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parents; and interpreting state-mandated tests
and standardized achievement tests.

It is important in a first course that students
receive a balanced treatment of the topics. Because
the book is a comprehensive treatment of tradi-
tional and alternative assessments, we give exam-
ples, discuss the pros and cons, and give guidance
for crafting every assessment technique that we
introduce. Research is cited that supports or refutes
assessment and teaching practices.

The text prepares teachers and those in training
to teach as professionals. We recognize that teach-
ers’ experiences and judgments are necessary for
proper and valid use of educational assessment.
We do not hesitate to point out teachers’” and
school administrators” erroneous judgments and
assessment abuses, however, where good lessons
can be learned from them.

NEW AND REVISED CONTENT

In preparing this edition, we made a special effort
to make it easy for the reader to apply the mate-
rial to classroom practice through improved
explanations, improved practical examples and
illustrations, checklists, and step-by-step, how-to
instructions. As with previous editions, we have
written the text from the viewpoint that assess-
ment is part of good teaching practice that helps
the teacher improve students’ learning. Material
new to the eighth edition includes:

1. Updated information that reflects the Ele-
mentary and Secondary Education Act of
2015 and the current assessment landscape.
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2. A change in the order of chapters to put the
chapter on higher-order thinking before the
chapter on essay questions.

3. Up-to-date discussion of published achieve-
ment tests in Chapter 16.

4. Update of websites related to assessment,
including a discussion of how to access infor-
mation about state testing programs on the
Internet, and update of references.

MyLab EDUCATION

One of the most visible changes in the new edition,
also one of the most significant, is the expansion of
the digital learning and assessment resources
embedded in the etext and the inclusion of MyLab
in the text. MyLab for Education is an online
homework, tutorial, and assessment program
designed to work with the text to engage learners
and to improve learning. Within its structured
environment, learners practice what they learn,
test their understanding, and receive feedback to
guide their learning and to ensure their mastery of
key learning outcomes. The MyLab portion of the
new edition of Educational Assessment of Students is
designed to bring learners more directly into the
world of K-12 classrooms and to help them see the
very real impact that the assessment concepts cov-
ered in the book have on learners. The materials in
MyLab Education with Educational Assessment of
Students include three types of resources.

® Application Exercises allow readers to prac-
tice assessment tasks like writing different
types of assessment items, clearly communi-
cating learning targets to students, interpreting
standardized assessment reports, and grading.

® Video Examples illustrate classroom assess-
ment in action, helping students better under-
stand course content.

m Self-Check Quizzes help students assess how
well they have mastered chapter learning
outcomes. The multiple-choice, automatically
graded quizzes provide rationales for both
correct and incorrect answers.

SPECIAL FEATURES

The following special features highlight the prac-
ticality of this text:

1. Examples of how to craft classroom assess-
ments and what they typically look like.
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2. Checklists with succinct tips for evaluating
the quality of each type of assessment taught
in the book.

3. Strategies for assessing higher-order thinking
that serve as models and descriptions for
developing problem-solving and critical-
thinking assessments.

4. Key concepts that serve to introduce each
chapter, coupled with online MyLab exer-
cises and videos.

5. Important terms and concepts listed at the
beginning of the chapter and defined in both
the chapter’s text and in a glossary.

6. End-of-chapter exercises that let students
apply their learning to practical situations
and an appendix with answers to even-
numbered exercises.

7. Appendixes of statistical concepts with
spreadsheet applications and tutorials for cal-
culating reliability coefficients for instructors
and students interested in a more quantita-
tive approach than the text provides.
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