
Preface

This new edition of Writing Today marks an 
important turning point in this highly success-
ful series, and it’s a turn we are very excited 

about. Writing Today has long been a leader in teach-
ing students the genres and rhetorical strategies that 
will help them succeed in their advanced college 
courses, their careers, and their civic lives. Since the 
first edition, this book has featured practical writing 
skills that are founded on solid theoretical, historical, 
and empirical principles of rhetoric. With each new 
edition, we have also kept pace with the evolving 
cultural and technological trends that affect all of our 
lives. At our core, we still firmly believe the follow-
ing three principles that we used in writing the first 
edition:

1. Students want to master writing skills that 
will help them be successful in college, their 
careers, and their civic lives.

2. Students want to learn from a guide that 
presents information clearly, simply, visually, 
and in a way that is easy to access.

3. Writing instructors prefer teaching tools that 
are practical, flexible, and theoretically sound, 
allowing them to adapt these tools’ content to 
their own teaching practices and style.

So, what’s the big turning point? In this fourth 
edition, we have elevated reflection as a pillar of the 
writing experience. Reflection has always been a 
feature of Writing Today, but we have now made it 
one of the central concepts of the book. This change 
is most evident in a new Chapter 5, “Reflecting Crit-
ically, Starting Your Portfolio,” which helps students 
step back from the writing process and reflect criti-
cally on their own work. As we write in Chapter 5,

Reflecting on your writing will help you become a 
stronger and more versatile person, not just a better 
writer. Reflection helps you to step back and take 
a breath, allowing you recognize what you already 
do well and figure out what you can do better. It 
allows you adapt your writing skills to both the 

everyday and unpredictable situations that you will 
encounter in college and your career. Being reflec-
tive helps you to see the big picture, sort it all out, 
and get to the bottom of things.

In other words, reflection isn’t simply about 
helping students write better. It helps them figure 
out why they made specific rhetorical decisions. 
Reflection is a process that helps a writer become a 
better person—intellectually stronger, more aware, 
more versatile, and more resilient. Reflection helps 
students transition beyond the concrete patterns 
they may have learned in high school, allowing 
them to transfer their existing rhetorical abilities 
into more advanced “real-world” practices and 
situations.

In nearly every chapter, Writing Today, 4e, incor-
porates reflection as a central component of gener-
ating ideas, organizing them into familiar patterns, 
expressing those ideas clearly and persuasively, 
and using design to make documents accessible 
and attractive. We have centralized reflection as a 
component of the writing process from prewriting 
a rough draft to proofreading the final version. We 
want students to learn how to write well but also 
to gain a deep understanding of their motives, their 
values, and why they and others express them-
selves in specific ways. Critical reflection helps 
them understand their strengths as writers, so they 
can become more versatile and independent.

That said, the core concepts of Writing Today 
are still all here. Writing Today teaches genres of 
writing (memoirs, analyses, reports, proposals, etc.) 
and strategies for writing (narration, comparison, 
argumentation, etc.) as well as processes for writing 
(planning, drafting, revising, etc.). This approach 
helps students understand that genres are not rigid 
templates but are rather a set of versatile tools that 
guide every aspect of the writing process. Writing 
Today helps students to develop genre awareness and 
genre know-how so they can get things done with 
words and images.

xiv
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By design, Writing Today is an easy-to-use book 
that fits the way today’s students read and learn. 
Students respond best to an interactive writing 
style, so our instruction is brief and to the point. Key 
terms are immediately defined and reinforced. Sec-
tions and paragraphs are kept short to make them 
accessible. Important points are clearly labeled and 
supported by helpful visuals. We emphasize prac-
tical application and keep the academic explana-
tions to a minimum, even though Writing Today is 
thoroughly grounded in contemporary theories of 
rhetoric and writing.

We also maximize flexibility for instructors. 
Our own experiences as writing teachers and writ-
ing program administrators tell us that instructors 
can be successful in a variety of different ways. 
The best books on college writing provide multiple 
pathways that work for a diverse group of instruc-
tors, allowing them to be creative and innovative. 
With Writing Today, instructors can choose the order 
in which they teach the chapters and combine them 
into units that fit their course designs.

Our approach is informed by our own class-
room experience and by much of the research done 
in the field of writing studies over the last twenty 
years. The approach is also supported by findings 
emerging from our research with the Consortium 
for the Study of Writing in College (a collaboration 
between the National Survey of Student Engage-
ment and the Council of Writing Program Adminis-
trators). Surveys conducted since 2008 by the CSWC 
of hundreds of thousands of students at over 200 
different schools found that when faculty assigned 
challenging and diverse writing assignments, stu-
dents reported deeper learning, increased practical 
competence, and greater personal and social gains.

What’s New in the Fourth 
Edition

Critical Reflection as a Pillar of Writing. Almost 
all chapters in the book introduce reflection as an 
important component of the writing process. Stu-
dents are encouraged to step back and look at their 
work critically, while reflecting on how their writ-
ing embodies their own motives, values, and cul-
tures.

New Chapter on Critical Reflection. A new 
Chapter 5, “Reflecting Critically, Starting Your Port-
folio” offers strategies that will help students “look 
backward” to prior experiences, “look inward” at 
their choices, and “look forward” to how they will 
reach future goals.

New Engaging Design. Instructors who have 
used Writing Today before will immediately notice 
the new design, which is more open, brighter, color-
ful, and accessible. The new design works well with 
both the print and online versions of Writing Today, 
and students will appreciate a design that “pops.”

Enhanced Coverage of Citing Sources. In Chap-
ter 27 and elsewhere, we pay even more attention 
to properly citing sources and avoiding plagiarism. 
The Internet, as we all know, is creating new chal-
lenges with the citation of sources. We are always 
looking for ways to incorporate new methods and 
new technologies to help students manage and cite 
their sources properly while avoiding plagiarism.

Additional Focus on Assessment. The importance 
of assessment at the university level continues to grow 
as stakeholders ask universities to prove that they are 
“adding value.” The terminology of assessment is 
built into the fabric of Writing Today in a seamless way, 
so instructors and students can respond successfully 
to assessment rubrics and evaluation tools.

New Microgenres. Instructors have been send-
ing us ideas for new microgenres to add to Writing 
Today. (We cannot include them all, but keep send-
ing them.) Here are some new microgenres in this 
edition: The “portrait” in Chapter 7, the “slam” in 
Chapter 8, and the “online comment” in Chapter 11.

New Microgenre Examples. We have replaced 
just about all the microgenre examples with new 
examples that students will enjoy reading, discuss-
ing, and modeling.

New Engaging, Effective Readings. Over 25 new 
readings cover topics such as racial equality, video 
games, the Second Amendment, fast food, depres-
sion, and more to keep class discussion lively and 
suggest a range of topics students might consider 
for their own writing.
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Features of This Book

Interactive Writing Style. Instruction is brief and 
to the point. Key concepts are immediately defined 
and reinforced. Paragraphs are short and intro-
duced by heads that preview content. This interac-
tive style helps students skim, ask questions, and 
access information when they are ready for it—
putting them in control of their learning.

At-A-Glance. Each chapter in Part 2 opens with a 
diagram that shows one or two common ways to 
organize a genre’s key elements, giving an imme-
diate and visual orientation to the genre. Students 
learn to adapt this organization to suit their rhetori-
cal situation as they read the chapter.

End-of-Chapter Activities. Exercises conclude 
every chapter in the book to help students under-
stand and practice concepts and strategies.

• Talk About This questions prompt classroom 
discussion.

• Try This Out exercises suggest informal writing 
activities students can complete in class or as 
homework.

• Explore This lets students find their own micro-
genres and explore how they are used in public 
spaces.

• Write This prompts facilitate longer, formal 
writing assignments.

One Student’s Work. A student-written example in 
each chapter in Part 2 shows the kinds of issues stu-
dents might explore in a specific genre of writing as 
well as the angles they might take. Annotations high-
light the writer’s key rhetorical decisions so the read-
ing can be used either for discussion or as a model.

Quick Start Guide. This practical review includes 
action steps and appears in each chapter to get 
students writing quickly. Students spend less time 
reading about writing and more time working 
on their own compositions. They can also use the 
Quick Start Guide as a preview to gain familiarity 
with a genre before reading the chapter.

Microgenre. A microgenre applies features of 
major genres to narrow rhetorical situations. For 

example, in Chapter 13, students apply features of 
a proposal to a pitch; in Chapter 6, those of a mem-
oir to a literacy narrative. Each Microgenre in Part 2  
includes a description, an example, and a writing 
activity, encouraging students to experiment and 
play by stretching genre conventions.

Readings and Prompts. Six readings—two in 
each project chapter and four in each anthology 
chapter—offer models of each genre. Question sets 
after each reading encourage critical engagement.

• A Closer Look questions facilitate analytical 
reading.

• Ideas for Writing questions prompt responses, 
analyses, and different genres of writing.

• A Multimodal Approach. Today’s writers com-
pose electronic texts, work with visual and audio 
tools, insert graphics, and collaborate with others 
online. Each chapter includes strategies for work-
ing in a multimodal environment. Multimodal 
assignments appear in “Write This” activities. 
Chapters in Part 6 offer guidance on creating and 
posting compositions in online environments.

How This Book Is Organized
Writing Today features brief chapters and plainly 
labeled sections, creating obvious access points that 
help students find what they need when they need it.

PART 1
Getting Started

Purposefully brief, the first four chapters are designed 
to get students up and running right away. They intro-
duce the five elements of rhetorical situations (topic, 
angle, purpose, readers, and context) and explain 
why and how using genres will help students to write 
successfully. The fourth chapter teaches strategies for 
reading critically and thinking analytically. The new 
Chapter 5 on reflection gives instructors the ability 
to introduce reflection as part of the writing process 
early in the course and help students set up their writ-
ing portfolios.

PART 2
Using Genres to Express Ideas

These chapters help students master ten commonly 
assigned kinds of writing that form the foundation 
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of an adaptable portfolio of skills. Students explore 
expressive, informative, analytical, persuasive, 
and argumentative genres that help them respond 
effectively to a majority of academic and workplace 
writing situations.

PART 3
Developing a Writing Process

Stand-alone chapters on planning, organization, style, 
design, and revision offer strategies students can 
apply to any writing situation. Instructors can assign 
them alongside the genre chapters.

PART 4
Strategies for Shaping Ideas

Straightforward chapters on drafting introductions 
and conclusions, developing paragraphs and sec-
tions, and incorporating rhetorical strategies (such 
as narration, classification, and comparison and 
contrast) provide resources for writing those sec-
tions of papers where students often find them-
selves stuck. A chapter on argument explores 
appeals and fallacies, and a chapter on collabora-
tion helps students work effectively in groups.

PART 5
Doing Research

The ability to research effectively is critical to students’ 
success in college and in their careers. Students learn 
to engage in inquiry-driven research, evaluate sources, 
and work with sources by paraphrasing, quoting, and 
synthesizing. Up-to-date coverage of MLA and APA 
styles includes citation examples and model papers.

PART 6
Getting Your Ideas Out There

Today’s students have more opportunities to present 
their work publicly than ever before. Students learn 
how to use social networking and other Web appli-
cations for rhetorical purposes. Students learn best 
practices for creating a professional portfolio of their 
work. Basics such as succeeding on essay exams and 
giving presentations are covered in depth as well.

PART 7
Anthology of Readings

The anthology showcases the ten genres of writ-
ing explored in Part 2, organized into six themes: 

college and a new life; identity and human nature; 
culture and entertainment; place and environment; 
health and safety; and science and technology. 
These additional readings serve as models, suggest 
situations in which specific genres are particularly 
effective, offer material for response, and help stu-
dents discover their own research topics.

PART 8
Handbook

Designed to be as accessible and usable as possible, 
the handbook gives students a quick resource for 
issues of grammar, usage, and punctuation.

Ways to Fit This Book to Your 
Teaching Approach
Flexibility is a chief strength of Writing Today. The 
first five chapters form a foundation, but remain-
ing chapters can be taught in any order or combi-
nation to suit individual teaching approaches and 
objectives.

A Process Approach. Students want to learn a 
writing process that suits their own working hab-
its and writing styles. The chapters in Part 2 tailor 
the writing process with strategies specific to differ-
ent genres. Part 3, “Developing a Writing Process,” 
provides additional chapters on prewriting, draft-
ing, designing, revising, and editing that can be 
assigned with any project.

A Genre-Based Approach. Genres are tools writ-
ers can use to help them invent ideas and plan, 
research and draft, design and edit. Writing Today 
covers real-world writing—such as analyses, 
reviews, reports, and proposals—that help students 
solve real problems and achieve specific goals.

A Transfer and Reflection Approach. The skills 
and knowledge students learn from Writing Today 
will “transfer” to their advanced courses and their 
careers. Students will also learn how to “reflect” 
on the rhetorical choices they make. Chapter 5, 
“Reflecting Critically, Starting Your Portfolio” 
offers a foundation for transfer and reflection. Then, 
throughout Writing Today, students are encouraged 
to consider the numerous, usually unconscious, 
choices they make as they write.
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A Purposes or Aims-Based Approach. Instruc-
tors who teach an aims approach to writing encour-
age students to be aware of their audience and 
purpose as they write to express, inform, analyze, 
or persuade. This approach works hand-in-hand 
with a genre-based approach.

A Strategies or Patterns-Based Approach. Instruc-
tors who teach rhetorical patterns (narrative, 
description, comparison and contrast, cause and 
effect, etc.), will find them embedded in this book. 
Part 4, “Strategies for Shaping Ideas,” shows how 
strategies work with and within genres to help stu-
dents organize and shape their ideas.

An Academic Approach. Students learn the kinds 
of writing common in the general education curric-
ulum, such as narratives, rhetorical analyses, liter-
ary analyses, reviews, and argument essays. They 
also learn the foundations of the kinds of writing 
common in advanced academic classes, such as 
profiles, commentaries, reports, and proposals. 

An Argument-Based Approach. Writing Today 
presents a rhetorical approach to writing. Several 
genres in Part 2, such as rhetorical analyses, com-
mentaries, arguments, and proposals, are purpose-
fully designed to be argument-based; this content 
is labeled with argument in the table of contents. 
Chapter 23 helps students determine what is argu-
able and anticipate opposing points of view.

An Integrated, Multimodal Approach. Instruc-
tors teaching multimodal composition courses know 
there are few writing guides that teach critical twenty-
first-century composing skills and even fewer that 
offer multimodal assignments. Writing Today offers 
strategies for writers to plan and collaborate online, 
include visuals in print texts, create visual texts, cre-
ate media projects, and post compositions to the Web.

Distance Learning and Online Teaching. Writing 
Today was designed to be easily adaptable to online 
and hybrid learning environments. The book’s 
comprehensiveness and flexibility provide strong 
scaffolding on which distance learning, online, and 
hybrid courses can be developed. Its highly acces-
sible design allows students to quickly find the 

information they need while learning on their own 
and composing at their computers. 

Correlation to the Revised (2014) 
WPA Outcomes Statement
Writing Today helps teachers and students address 
learning outcomes for first-year composition courses 
identified by the Council of Writing Program Admin-
istrators: rhetorical knowledge; critical thinking, 
reading, and writing; processes; knowledge of con-
ventions; and composing in electronic environments. 
Both of us have been leaders in this organization, and 
we believe strongly that these outcomes reflect the 
kinds of abilities that students should master in these 
courses. Specific connections between chapters and 
the WPA Outcomes appear in the Instructor’s Manual.

REVEL
Revel is an interactive learning environment that 
deeply engages students and prepares them for 
class. Media and assessment integrated directly 
within the authors’ narrative lets students read, 
explore interactive content, and practice in one 
continuous learning path. Thanks to the dynamic 
reading experience in Revel, students come to class 
prepared to discuss, apply, and learn from instruc-
tors and from each other.

Learn more about Revel
 www.pearson.com/revel 

Supplements
Make more time for your students with instructor 
resources that offer effective learning assessments and 
classroom engagement. Pearson’s partnership with 
educators does not end with the delivery of course 
materials; Pearson is there with you on the first day of 
class and beyond. A dedicated team of local Pearson 
representatives will work with you to not only choose 
course materials but also to integrate them into your 
class and assess their effectiveness. Our goal is your 
goal—to improve instruction with each semester.

Pearson is pleased to offer the following 
resources to qualified adopters of Writing Today. 
These supplements are available to instantly 
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download from Revel or on the Instructor Resource 
Center (IRC); please visit the IRC at www.pearson-
highered.com/irc to register for access.

• INSTRUCTOR’S RESOURCE MANUAL Cre-
ate a comprehensive roadmap for teaching class-
room, online, or hybrid courses. Designed for 
new and experienced instructors, the Instructor’s 
Resource Manual includes learning objectives, 
lecture and discussion suggestions, activities for 
in or out of class, research activities, participation 
activities, and suggested readings, series, and 
films as well as a Revel features section. Available 
within Revel and on the IRC.

• POWERPOINT PRESENTATION Make lec-
tures more enriching for students. The Power-
Point Presentation includes a full lecture outline 
and photos and figures from the textbook and 
Revel edition. Available on the IRC.
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