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Preface
I hope you share my belief that teaching is the world’s most important profession. 
Teaching is exciting, rewarding, and uplifting; teachers receive great satisfaction from 
making a difference in their students’ lives. In today’s climate of accountability, high-
stakes testing, and new federal programs such as Race to the Top, however, becoming 
a successful teacher requires high levels of professionalism and commitment.

The 10th edition of Becoming a Teacher continues to listen to the voices of those 
who care deeply about teaching—professionals and expert teachers, novices just learn-
ing the ropes, students in America’s classrooms, and preservice learners deciding if 
teaching is their best career path—to help readers discover the answer to the question, 
“Is teaching for me?”

With the help of these stakeholders, the 10th edition focuses on teacher quality 
and provides in-depth coverage of:

•	 teacher leadership, political activism, and change facilitation
•	 diversity and culturally competent teaching
•	 social justice and democracy

Becoming a Teacher embraces and articulates the changing field of education, out-
lining ways to be an agent of change in the profession, pinpointing meaningful 
uses of technology in education, clarifying realities of diversity in the classroom, 
and clearly outlining past, present, and future thoughts on curriculum, instruction, 
management, philosophy, and issues in education. This down-to-earth and straight-
forward approach provides students with the tools and information necessary to 
answer the questions, “What does it take to become a high-quality teacher?” and 
“Do I want to teach?”

a Thoroughly revised New ediTioN
The 10th edition is thoroughly revised and draws attention to the rapidly changing cli-
mate in education. I approached this revision of Becoming a Teacher with an eye toward 
providing readers with cutting-edge information impacting the teaching profession. In 
response to reviewers’ feedback, new research, and emerging trends, the 10th edition 
reflects the following changes and additions.

NEw INTEracTIvE ETExT
The medium in which you are reading this content might be an eText or a print loose-
leaf version. To be more portable and accessible as well as affordable, we produced 
this text with the digital version in mind first. You’ll notice the following characteristics 
and features in the 10th edition’s Pearson eText:

•	 Dear Mentor/Dear Student pieces on Part Openers feature audio clips of ex-
changes between new teachers and their mentors.

iii

NEw!
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•	 Embedded videos help to illustrate key 
chapter content.

PROFESSIONAL REFLECTION
Listen as this teacher gives 
you advice for succeeding in 
your first year of teaching.

•	 Professional reflection interactive fea-
tures include videos followed by reflective 
questions, helping students begin to de-
velop their thinking as professionals.

 Watch this video to observe 
various characteristics needed 

to be an effective teacher.

NEw!

NEw!

NEw!
•	 Teaching on Your Feet features, which describe classroom scenarios, include 

pop-up windows where students can analyze the scenarios and respond to reflec-
tive questions.

 “You have a screen name?” they query in disbelief. Screen name, IM, 
blogging, DVD, iPod, podcasts, YouTube, MySpace, HDTV, text messag-
ing, iMac . . . this is the jargon of the  millennials —my seventh-grade 
students. Their world is filled with technology; they accept it—and 
expect it. They use it to communicate, connect, and create. And they 
use it constantly and confidently. 

 Yes, I tell them. I have a screen name . . . It’s mrsheebz. I 
blog, instant message (IM), Google, make podcasts, publish online 
books, and text message. I visit MySpace, Facebook, and YouTube. I 
use Garageband, Comic Life, iPhoto, iTunes, Frontpage, iMovie, Key-
note, and Noteshare. I love the world of technology. Of course, my 
students think I’m kidding when I tell them I grew up with a rotary 
phone . . . and a black-and-white TV with three stations of snow. No 
microwave, no World Wide Web, no cell phones . . . and certainly no 
computers. But my family did own a typewriter and a complete set of 
World Book Encyclopedias. I had all the tools necessary to give me an 
edge in school—then. 

 Fast-forward 40 years. The 12-year-olds I teach still have the 
encyclopedia as a wonderful window to the world. But the typewriter 
is long gone. Instead they possess iMac G4 laptops with the World 
Book just one of the many promising programs at their fingertips. It’s 
a powerful tool that gives my kids—and me—an edge on learning. 

 There is no tool that has changed my teaching practice as 
much as the laptop. All seventh and eighth graders in the state of 
Maine have 24/7 access to their own wireless laptops. In 2001, the 
Maine Learning and Teaching Initiative (MLTI) was voted and ap-
proved; as a result, 1 percent of Maine’s educational funds was spent 
on one-to-one computing—a laptop for every seventh grader in the 
state. The following year, the eighth grade was added, for a total of 
35,000 laptops. This was a lofty goal aimed at evening the digital 
divide by providing the World Wide Web to all students in our largely 
rural state. This was a true democratic ideal: equal opportunity re-
gardless of economic status. At this time, this initiative was the only 
program of its kind in the world. . . . Teachers spouted clichés like a 
potato sprouts eyes: a mixed blessing, throwing money in the wind, a 
two-edged sword, Christmas in July, can’t teach an old dog new tricks. 
The program was embraced by some teachers, scorned by others. I 
chose to embrace. To learn. Or at least try to learn. For to teach “is to 
learn twice” (Joseph Joubert). And that has made all the difference 
in who I am as a teacher.    

 Using technology has transformed my curriculum and my teach-
ing style. In particular, one-on-one computing has made the single 
biggest impact on my 27 years of teaching. My entire belief system 
has been tested and strengthened not only by the advent, but also 
by the intrusion of the laptop into my classroom. I’m no longer the 
expert, the disseminator of all-that-needs-to-be-known. I’m a learner, 
growing along with my students and along with my colleagues. We are 
a true community of explorers compelled by the MLTI motto: “If you 
know how to do it, teach someone else. If you don’t know how, ask 
someone else.” It’s an energizing environment in which to learn: it’s 
the environment of the connected generation. 

 TEACHING ON YOUR FEET 

 Half of Teaching Is Learning 

       Today’s students are often more technologically savvy 
than their teachers. At many schools, students play an 
important role in integrating technology into teaching. 
What are the benefits of this approach to technology 
integration?   

 I teach seventh-grade language arts in a coastal town in south-
ern Maine. The majority of my students come from professional fami-
lies who have the ability to travel widely, vacation often, own lovely 
homes, and pay for higher education. It’s a homogeneous community, 
with poor and minority students few and far between. Ninety-two 
percent of the families in my district had access to the Internet at 
home when the MLTI program began, so the digital divide was never a 
huge issue for my students. Yet access to computers at school for word 
processing and research had always been minimal. Prior to the laptop 
program, I’d been lucky to obtain an hour a week in the computer lab 
for my students. Laptops have given us a portable writing lab, instant 
access to research, and assistive technology. 

 My teaching philosophy is simple. I strive to create a demo-
cratic classroom—an energetic community of caring people engaged 
in learning. The laptop is a tool, a powerful communication device 
that has increased my ability to enact democratic ideals on a daily 
basis. Engagement, energy, and caring: these are more important to 
me than the content I teach. 

  ANALYZE & REFLECT    
 Click here to analyze and reflect on this scenario you have just read. 

 Merry Herbert teaches seventh-grade language arts at a middle school in  MAINE .

The preceding is excerpted from her contribution to the National Network for Educational 
Renewal’s Teacher Case Story Collection. The Collection is “dedicated to providing a 
public forum for teachers to share their stories.” National Center for Educational Renewal 
© 2008. Retrieved and adapted from  http://nnerpartnerships.org/stories/herbert.html .  
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•	 Glossary terms can be clicked on to read definitions.

aN EMPhaSIS ON STaNDarDS TO PrEParE PrOSPEcTIvE TEachErS  
TO MEET KEY PErFOrMaNcE STaNDarDS

•	 The 10th edition of Becoming a Teacher provides prospective teachers with guide-
lines for acquiring the knowledge and skills necessary to meet the performance 
standards developed by InTASC, NCATE, TEAC, PRAXIS, NBPTS, and the newly 
created Council for the Accreditation of Educator Preparation (CAEP). The book 
also prepares readers to meet the accountability criteria contained in the No Child 
Left Behind (NCLB) Act and the current administration’s A Blueprint for Reform: 
The Reauthorization of the Elementary and Secondary Education Act.

•	 The text’s appendix, Preparing for certification: Your Guide to Licensure, pro-
vides students with a brief tutorial of FAQs, test-taking tips, and sample test ques-
tions intended to remove some of the intimidation of this important professional 
step. Correlations to content in the book demonstrate why Becoming a Teacher, 
10th edition, is the ideal preparation guide for becoming a licensed teacher.

aN EMPhaSIS ON ThE DIvErSITY OF STuDENTS aND ThEIr TEachErS

•	 Focus on Diversity These sections in each chapter address cultural and ethnic diver-
sity, student ability, the impact of socioeconomic status, as well as linguistic diversity 
in today’s classrooms. The sections introduce readers to culturally competent teach-
ing and help them learn how to meet students’ diverse needs in every classroom.

•	 comprehensive State coverage To ensure that students and teachers from all over 
the country see themselves mirrored in the content, the 10th edition specifically high-
lights master teachers, instructional issues, and curriculum initiatives from across the 
United States. An index of highlighted states is presented at the end of the Preface.
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•	 Audio clips in Teacher’s voices: walk in My Shoes features allow teachers to 
share their classroom experiences, describe their perspectives on a career in 
teaching, and even offer advice and tips. In the first chapter, this feature includes 
a video of the author himself sharing about his own teaching experiences.

 TEACHERS’ VOICES
Walk in My Shoes
“I hold the potential to 
change a child’s life.”

Cheryl Beene
Center Hill High School, 
Olive Branch, Mississippi

•	 chapter Quizzes at the end of each chapter help students gauge their under-
standing of the material covered.NEw!

NEw!

CHAPTER QUIZ 
Take this quiz to check your understanding of the content covered in this chapter.
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NEw chaPTErS
•	 CHAPTER 11, School Curricula and Standards
•	 CHAPTER 12, Assessing Student Learning

NEw PEDaGOGY aND uP-TO-DaTE cONTENT
•	 Learning Outcomes at beginning of each chapter
•	 New Readers’ Voices open each chapter
•	 More than 250 new references to reflect the most recent information about the 

teaching profession in the United States

LaTEST TrENDS IN TEchNOLOGY aND TEachING
A thoroughly revised technology chapter explains how teachers can integrate technology 
into teaching in order to engage today’s tech-savvy students fully and to adjust to the 
reality that technology has transformed how, when, and where students can learn. From 
blogs and wikis, to podcasting and 3-D virtual worlds, the 10th edition is filled with case 
examples of how teachers are integrating technology and transforming their teaching to 
foster collaboration, discovery, and understanding of the “big ideas” in the curriculum.

NEw aND ExPaNDED cOvEraGE TO aDDrESS  
ThE MOST currENT TrENDS aND ISSuES
chapter 1, Teaching: Your chosen Profession
•	 Revised chapter now covers classroom observations, induction into the profession, 

gaining practical experience for becoming a teacher, and benefits of having a mentor.
•	 Characteristics principals look for when hiring teachers (NEW)
•	 Timeline for efforts to reauthorize the Elementary and Secondary Education Act 

(ESEA) and change the No Child Left Behind (NCLB) Act (NEW)
•	 Revised section on “Teaching and the National Economy”
•	 Latest data on school enrollments, school staffing, and teacher salaries

chapter 2, Today’s Teachers
•	 Revised chapter now covers the role of teacher leaders in transforming the pro-

fession, the U.S. Department of Education’s “Respect Project,” and seven “critical 
components” for transforming teaching.

•	 Influence of different groups on hiring process in schools (NEW)
•	 Model for teacher’s thought processes while teaching (NEW)
•	 Model for multi-stage career ladder for teachers (NEW)
•	 Updated demographic information on U.S. public school teachers

chapter 3, Today’s Schools
•	 Revised chapter now covers educational opportunities for children of lower- income 

families, and provides analysis of America’s continuing dropout problem, homeless 
children and youth, and extent of child maltreatment in the United States.

•	 Updated data on child well-being in the United States, drug use among students, 
crime in public schools, discipline problems, and dropout rates

chapter 4, Philosophical Foundations of u.S. Education
•	 Eight guidelines for facilitating a Socratic discussion (NEW)
•	 Matrix for comparing five philosophical orientations to teaching (NEW)
•	 Matrix for comparing three psychological orientations to teaching (NEW)
•	 Model for an eclectic philosophy of education and teaching (NEW)
•	 Teaching on Your Feet, “Reluctant Readers” (NEW)
•	 Being an Agent of Change, “Every Day Is Filled with Deep Thinking and Contem-

plation” (NEW)

chapter 5, historical Foundations of u.S. Education
•	 Revised chapter now covers Common Core State Standards Initiative (CCSSI), 

continuing efforts to reauthorize the Elementary and Secondary Education Act 
(ESEA), and “EASA flexibility.”
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•	 Section that describes the European antecedents of American education (NEW)
•	 Timeline for European influences on American education (NEW)
•	 Illustration of the seven liberal arts (NEW)
•	 Updated historical timeline for U.S. education
•	 Walk in My Shoes, “Understanding the Past Is the Best Compass for the Future” 

(NEW)

chapter 6, Governance and Finance of u.S. Schools
•	 Revised chapter includes updated, expanded coverage of: Chicago School Reform 

and 2014 school closings; state takeover of the School District of Philadelphia; sum-
mary of Obama administration’s education reform efforts through 2014; up-to-date 
analysis of research on charter schools by Stanford University and the National Edu-
cation Policy Center; and critical analysis of the performance of for-profit schools.

•	 Sections that describe innovative approaches to school governance in New York 
City; Washington, D.C.; Memphis, Tennessee; and New Orleans, Louisiana (NEW)

•	 Section that discusses role of teacher leaders in school governance, including 
teacher involvement in teacher education, certification, and staff development 
(NEW)

•	 Section that discusses the District of Columbia School Choice Incentive Act (NEW)
•	 Discussions of education–business partnerships: GE Foundation and Bill and Me-

linda Gates Foundation (NEW)
•	 Updated figures and tables for data on 10 largest U.S. school districts, school ex-

penditures, distribution of expenditures, sources of school revenues, state educa-
tion revenues, and funding priorities for education philanthropy

chapter 7, Ethical and Legal Issues in u.S. Education
•	 Revised chapter includes updated, expanded coverage of court cases involving 

teachers and online social networking, student expression on social networking 
sites, dress codes, cyberbullying, and homeschooling.

•	 Updated references throughout chapter reflect the most recent court rulings on 
legal issues in U.S. education

•	 Legal advice for your student teaching experience (NEW)
•	 Section on Employment Non-Discrimination Act (NEW)

chapter 8, Today’s Students
•	 Revised chapter includes updated, expanded coverage of minority groups and 

academic achievement and Afrocentric schools.
•	 Updated figures and tables for data on children of immigrant families, English lan-

guage learners (ELLs), and poor children and low-income families in the United 
States

•	 Nation’s Report Card: 2013 Mathematics and Reading (NEW)
•	 Technology in Action: “High School Teacher Earns Online Master’s Degree in 

Multicultural Education” (NEW)

chapter 9, addressing Learners’ Individual Needs
•	 Revised chapter includes updated, expanded coverage of multiple intelligences, 

and Individual Education Plans (IEPs).
•	 Graphic to illustrate Piaget’s stages of cognitive growth (NEW)
•	 Strategies for teaching children at Piaget’s stages of cognitive growth (NEW)
•	 Updated figures and tables for data on children with disabilities
•	 Walk in My Shoes, Anthony Mullen (NEW)
•	 Being an Agent of Change, “Creating an inclusive environment . . . has always 

been my mission” (NEW)

chapter 10, creating a community of Learners
•	 Revised chapter includes updated, expanded coverage of cooperative learning 

and cross-cultural interaction, successful classroom management, and assertive 
discipline.
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•	 Graphic of authentic learning activity (NEW)
•	 Updated figures and tables for data on discipline problems at school and assertive 

discipline policy
•	 Data on importance of what teachers can do for parents (NEW)
•	 Professional learning environment for teachers (NEW)
•	 Teaching on Your Feet, “I see a story in every learner” (NEW)
•	 Sections on how teachers build learning communities and participate in teacher 

collaboration (NEW)

chapter 11, School curricula and Standards (NEw)
•	 Model for four kinds of curricula students experience (NEW)
•	 Model for three noncognitive factors that contribute to academic achievement (NEW)
•	 Coverage of global awareness; grit, tenacity, and perseverance; academic mindset; 

mindfulness/meditation skills; curricula to enhance noncognitive strengths; and 
Common Core State Standards Initiative (CCSSI) (NEW)

•	 Walk in My Shoes, “I Learned That I Love Learning” (NEW)
•	 Being an Agent of Change, “A ‘Techno-Librarian’ Shares New Ideas Across the 

Globe” (NEW)

chapter 12, assessing Student Learning (NEw)
•	 Latest data on students’ mathematics, reading, and science performance on the 

Program for International Student Assessment (PISA) (NEW)
•	 Map of state high school exit exam policies (NEW)
•	 Sections on the role of assessment in teaching, standardized assessments, inter-

national assessments, “high-stakes” tests and accountability, and portfolio assess-
ment (NEW)

•	 Being an Agent of Change, “Good Teachers Don’t Shy Away from Assessment 
Data” (NEW)

chapter 13, Integrating Technology into Teaching
•	 Revised chapter includes updated, expanded coverage of how technology is trans-

forming teaching, virtual schools, availability and use of technology in schools, 
and the latest research studies on the use of educational technology.

•	 Figure to illustrate how teachers “embrace” digital technology (NEW)
•	 Sections on the traditional educational model and the digital “learning farm” 

model, how students use cell phones in learning, teachers’ use of digital tools, 
and online activities teachers assign to students (NEW)

•	 Sections on the performance of cyberschools, flipped classrooms and flipped 
teaching, and “wired” students and their ability to focus (NEW)

•	 Three vignettes of how teachers use technology (NEW)
•	 Map of states with multi-district fully online schools (NEW)
•	 Data on percent of teachers reporting the availability of various technology 

 devices (NEW)
•	 Data on students’ use of educational technology during their classes (NEW)
•	 Being an Agent of Change, “Is Blended Learning Worth the Hype?” (NEW)

PoPular feaTures To eNgage readers
vOIcES FrOM ThE FIELD
Throughout the 10th edition, the voices of preservice, new, and master teachers are 
heard.

•	 “Dear Mentor” Feature Success during the first years of teaching is a challenge for 
new teachers. Ask any experienced teacher to identify the key to success and most, 
if not all, will stress the importance of mentors. To facilitate your students’ journey 
to becoming high-quality teachers, the popular Dear Mentor feature that opens each 
part of the book continues, enlisting the help of four novice teachers who pose 
important questions to four highly accomplished mentor teachers.
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•	 Teaching on Your Feet This feature has been revised to present examples of how 
successful teachers have turned potential problem situations in the classroom into 
“teachable moments.” Written by real teachers, this feature illustrates how profes-
sional reflection and inquiry enable teachers to meet the numerous, unpredict-
able challenges that are part of teaching in today’s schools.

•	 Teachers’ voices: walk in My Shoes This margin feature of audio-recordings 
profiles teachers whose philosophy and professional contributions reflect com-
mitment to touching others’ lives through teaching. These teacher leaders share 
their insights, challenges, and accomplishments and encourage future teachers to 
“walk in their shoes.”
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   DEAR  KOURTNI   Education is an exciting field and, 
yes, there is reform taking place, 

some of which is long overdue. Don’t fear the word “reform.” Teachers who are 
dynamic and experts in their field know that reform or change is another opportu-
nity to take on a new challenge. No one has a crystal ball to see into the future; 
however, rest assured that there are and will continue to be jobs in education, 
especially in harder-to-fill specialties such as special education, math, and science.    

 You are making some excellent decisions about your future as an educator, 
and they will serve you well once you start trying to land your first teaching posi-
tion. Having a master of education degree plus your library and special education 
endorsements makes you a more marketable job applicant. Multiple endorsements 
will also serve you well further down the road in your teaching career since, once 
you are teaching full-time, you may find it challenging and costly to go back to 
school to add additional endorsements. By entering the teaching profession with a 
master’s degree and two endorsements, you will have more freedom in  making de-
cisions about what you would like to teach and where. 

 Personally, I see teaching as a fantastic career. You know 
many of the pluses of the job already: summers off, after several 
years of teaching you make a decent wage, and, for the most 
part, the benefits are decent, too. Aside from the time off, sal-
ary, and benefits, teaching is like no other profession. You will 
make a difference in the lives of children, their families, and your 
community. Once you establish yourself at a school, you will be 
both surprised and delighted to see that the positive relationships 
you build with students in your classroom also carry over into your 
community. 

 While you are finishing up your certification, I urge you to talk to as 
many educators as you can, especially those who have been in the profes-
sion awhile. Ask them what they love about teaching; every one of them will 
have a different reason for staying in the profession. Yes, teaching has huge 
challenges, but it has huge rewards as well. You have most certainly heard this 
before, but it is worth saying again: “Education is a rewarding field that is unlike 
any other.” Best of luck to you!  

  SINCERELY,   ADRIENNE LEHMAN, M.ED.
    English Language Learner Specialist,    

 Puyallup School District 
 Puyallup, WASHINGTON

    DEAR  MENTOR    In two years, I will graduate with a bachelor’s 
degree in elementary education; then, I will 

continue on to a fifth-year master’s program in special education. I hope to work 
in the western half of the United States. At this point, I do not have a particular 
town or state in mind.    

 While teaching, I would like to work on my Media Specialist Endorsement. 
This will enable me to work in a school library. While working in a library, my 
master’s in special education will allow me to be on an IEP (Individual Education 
Program) team. 

 The current economic climate and education reforms have left me with many 
questions concerning teaching. Have I chosen the right profession? Do you antici-
pate more or less job availability for teachers in the future? Do you see teaching 
as a lifetime career choice?  

  SINCERELY,   KOURTNI MCHUGH  
 Missoula, MONTANA

   PART 1 

 THE TEACHING 
PROFESSION 

        

GEORGE WATSON
Preparing “Citizens of the World” 
Who Respect Cultural Differences
Buenos dias. I teach Spanish at Walpole High School in Walpole, 
MASSACHUSETTS. I am also the department head of foreign 
languages for grades 6 through 12. When I was a student many 
years ago, I really looked up to my teachers. I saw them as 
people who had devoted themselves to a very noble profession, 
and that belief has not changed. Teaching, along with parenting, 
is probably the most important job that any one individual can 
do in any society, in any culture, on any continent.

I teach because I believe that every child wants to learn, 
is able to learn, and must learn. Furthermore, I teach because 
I believe that every child should have access to foreign lan-
guage education. And every child should have access no matter 
what their reading level, no matter what their learning style and, 
really, no matter what grade they are in.

Over the course of my career, I have had the privilege to give 
my students the skills to communicate effectively in a second lan-
guage and to give them confidence to navigate in a foreign culture. 
And I’ve seen students who have had very difficult middle school 
years come to my ninth-grade freshman Spanish class and achieve 
success. I’ve seen students from both Walpole, Massachusetts, and 
Palmares, Costa Rica, participate in our exchange program and es-
tablish friendships and bonds that last for years and years. I’ve seen 

students who over the course of their 4 years in high school achieve 
incredible linguistic success and progress, so by the time that they 
are seniors in my AP class I know that they’re going to be successful 
in college; I know that they are going to eventually participate in a 
global economy, which is more than just rewarding for me personally, 
it’s nationally critical.

And last, it’s wonderful for me as a teacher and a depart-
ment head to celebrate the achievement of students—this is so 
very important; we just don’t do this enough, I think, in public 
education. In Walpole, we have a very special foreign language 
awards night where we do just that, and we highlight not just 
what students have learned, but what students can do with the 
skills that we’ve provided them.

Yes, I am a teacher. I want to do my part to prepare my 
students to be citizens of the world, to be lifelong, self- confident 
learners, to be students who appreciate and respect cultural 
differences— those cultural differences that make our society and 
our world so fascinating and so very, very rich.

QUESTIONS
 1. With respect to the subject area and grade level for which 

you are preparing to teach, how can you help students 
become “citizens of the world”?

 2. After you become a teacher, what are some ways that you 
can demonstrate to students your own love of learning?

George Watson was Massachusetts Teacher of the Year for 2009.

TEACHERS’ VOICES       BEING AN AGENT OF CHANGE

•	 readers’ voices This feature at the beginning of each chapter provides com-
ments by undergraduate teacher education majors about the importance of chap-
ter content and helps readers feel confident about joining the wider community 
of those preparing to teach.

•	 Teachers’ voices: Being an agent of change This feature brings in the voices 
of experienced teachers—many of them National Teachers of the Year award 
winners—to focus on how teachers can effect change in the classroom and the 
community for the benefit of their students.
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aN EMPhaSIS ON TODaY’S TEchNOLOGIES
•	 Technology in action These features in each chapter have been revised to high-

light how teachers are integrating cutting-edge technologies—such as virtual labs 
and text-to-speech programs—into their teaching. A practical “Try It Out” sec-
tion in each feature gives readers hands-on directions for learning more about 
integrating the highlighted technology into their own teaching.

At this time each year, Mrs. Rajid’s students start to squirm. She 
teaches introductory ninth-grade science, and the class will be dis-
secting frogs during the coming weeks. Many of her students will 
bring notes from their parents excusing them from the lesson. Mrs. 
Rajid has evidence of a direct correlation between those students who 
do not participate in the frog-dissecting activity and their gradual 
poor performance in high school science classes. She needs something 
to help her students understand the concepts of the lesson, rather 
than fixate on how “gross” it is to cut open a frog.

So, Mrs. Rajid goes on a frog-dissection webquest and finds 
several options; one is quite user-friendly, accessible on the web, and 
free. She decides to use the virtual lab (a software program that rep-
licates the activities in a physical lab) in her next lesson, before the 
permission slips are sent home. The next day, she takes her students 
into the computer lab, has them open a web browser, and instructs 
them to navigate to the frog-dissection website. She then asks them 
to dissect their virtual frogs. A few students make comments like 
“Yuck” and “Gross,” but the students perform quite well. They each 
have a frog preserved in formaldehyde; they dissect it and are able to 
identify the appropriate organs and structure.

Next week, when it is time to send home the permission slips for 
dissecting the real frog, she finds that a much higher percentage of her 
students are planning to participate. She also finds that her students are 
much better prepared to perform the real activity. They know what to do, 
how to do it, and what the goals of the activity are. Mrs. Rajid thinks that 
some day this virtual lab might indeed replace the need for the actual 
experience—at much less cost and with no formaldehyde smell.

VIRTUAL LABS: Virtual labs replicate 
activities that take place in a physical 
lab and deliver basic desired learning outcomes without 
the need for equipment, supplies, and dangerous materials. Although 
the effectiveness of virtual labs is debated among practitioners, 
there is no doubt that their growing popularity, combined with the 
technology enhancements of the industry, is a promising development 
for teachers. These labs usually take the form of interactive animation 
in which students make decisions, select tools, and perform actions, 
while the animation program responds appropriately. Some virtual labs 
use video, graphics, and audio to supplement the learning materials.

VISIT: http://www.sciencecentral.com/. This site is regularly updated 
with new tools and user ratings.

POSSIBLE USES: Teachers have successfully used virtual labs to help 
students understand biology, physics, astronomy, and chemistry. 
For example, virtual labs can allow students to practice appropriate 
stream restoration techniques, explore a human cadaver and perform 
an autopsy, and mix complex combinations of elements to see how 
those elements interact with one another.

TRY IT OUT: Open a web browser and visit http://www.sciencecentral
.com/. Click on the Biology link. Then enter “virtual frog” in the 
internal search engine. Several options will come up; pick the one 
that looks most appealing.

Source: Copyright © 1994–2011 by Berkeley Lab. Used by permission of the Lawrence 
Berkeley National Lab.

TECHNOLOGY in ACTION
      Virtual Labs in a Ninth-Grade Biology Classroom

iNsTrucTor’s resource ceNTer
The Instructor Resource Center at www.pearsonhighered.com has a variety of print 
and media resources available in downloadable, digital format—all in one location. 
As a registered faculty member, you can access and download pass code–protected 
resource files, course-management content, and other premium online content directly 
to your computer.

Digital resources available for Becoming a Teacher, 10th edition, include the 
following:

•	 Instructor’s Resource Manual and Test Bank, which includes:
•	 Chapter-by-chapter materials, including a Chapter-at-a-Glance organizer for 

each chapter of the text, which correlates chapter outlines, learning objec-
tives, and teaching supplements; an Annotated Lecture Outline, which pro-
vides examples, discussion questions, and student activities; suggestions for 
additional readings and media extend chapter learning; and handout masters, 
which provide additional lecture support materials.

•	 A Test Bank of multiple choice and essay tests
•	 TestGen
•	 PowerPoint presentations specifically designed for each chapter.

To access these items online, go to www.pearsonhighered.com and click on the In-
structor option. There you will be able to log in or complete a one-time registration 
for a user name and password. If you have any questions regarding this process or the 
materials available online, please contact your Pearson representative.

ackNowledgmeNTs
I would like to thank the many members of the Pearson Education team who provided 
expert guidance and support during the preparation of the tenth edition of Becoming 
a Teacher. Clearly, Julie Peters, Senior Editor, and Mary Beth Finch, Production Editor, 
head the list. From skillful coordination of the revision process, from beginning to end, 
to addressing the challenges of preparing a new interactive eText and a print loose-leaf 
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version, their hard work is deeply appreciated. Additionally, I am forever grateful to 
Meredith D. Fossel for her skill and professionalism in making critical arrangements for 
the tenth edition revision of this book.

I extend a very special thanks to Jeffery W. Johnston, Vice President and  Editorial 
Director; Bryce Bell, Development Editor; and Kelli K. Jauron, Full-Service Project Man-
ager, all of whom were steadfast in their support of the tenth edition.

I also extend a special thanks to Donald Finn for writing the Test Bank and pre-
paring the Instructor’s Resource Manual and PowerPoints for this edition.

For their patience, encouragement, and understanding while their dad has worked 
on revisions of this book since its first edition in 1990, I give warm thanks and a hug 
to each of my wonderful daughters: Anna, Catherine, Rebecca, and Anchitta. And, for 
her friendship, spiritual support, and encouragement during the revision process, I 
thank my wife, Phensri. Her ability to maintain a positive outlook while meeting life’s 
inevitable challenges is remarkable; each day, she brings sunshine and joy into my life.

In addition, Michael Trevisan, Dean of the College of Education at Washington 
State University; Kelly Ward, Chair of the Department of Educational Leadership, Sports 
Studies, and Educational/Counseling Psychology; and the faculty, teaching assistants, and 
research assistants in the department gave me much-appreciated encouragement and 
support. Gail Furman, Professor of Educational Leadership, and Paul Pitre, Associate Pro-
fessor of Educational Leadership, provided invaluable ideas for this edition of the book, 
as did Eric J. Anctil, Associate Professor of Education and Director for Innovation at the 
University of Portland. I give a sincere thanks to students (many of them now teachers 
and school administrators) in the classes I have taught at Washington State University. 
Conversations with them over the years have been thought provoking and professionally 
rewarding. I extend warm thanks to Ingrid Spence and her colleagues and students at the 
University of Idaho for their excellent suggestions for this edition. And, for demonstrating 
the power of professional inquiry, I owe a profound debt to a great teacher, mentor, and 
friend, the late Herbert A. Thelen, Professor of Education at the University of Chicago.

I am also grateful to the many people throughout the United States who have 
used the previous edition and provided suggestions and materials for this edition, 
including my students at Washington State University. I also wish to thank the follow-
ing reviewers, who provided concise, helpful suggestions during the developmental 
stages of this book: Tina Allen, University of Louisiana at Monroe; Robert A. Schultz, 
University of Toledo; and Curtis Visca, Saddleback College; as well as the following re-
viewers of earlier editions: Tami Baker, East  Tennessee State University; Kara Dawson, 
University of Florida; Larry Froehlich, Kent State University; Lynne Hamer, University of 
Toledo; Judy Jackson May, Bowling Green State University; Sandi McCann, Columbus 
State University; Lois Paretti, University of Nevada, Las Vegas; Sarah Swicegood, Sam 
Houston State University; and Barbara  Taylor, Western New Mexico University.

sTaTe coverage
The 10th edition of Becoming a Teacher considers educational issues and contributions 
as they apply to teaching across the country. You’ll see specific state coverage through-
out the chapters.

chaPTEr 1: TEachING: YOur chOSEN PrOFESSION
California New York
Colorado North Carolina
Delaware Ohio
Florida Pennsylvania
Georgia Rhode Island
Hawaii Tennessee
Illinois Texas
Kansas Washington
Maryland Washington, DC
Massachusetts  
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chaPTEr 2: TODaY’S TEachErS
California Maryland
Connecticut Massachusetts
Idaho Pennsylvania
Louisiana Texas

chaPTEr 3: TODaY’S SchOOLS
Alabama New Jersey
California New York
Florida Ohio
Hawaii Oklahoma
Illinois Pennsylvania
Massachusetts Texas
Minnesota Washington
Mississippi Washington, DC

chaPTEr 4: PhILOSOPhIcaL FOuNDaTIONS OF u.S. EDucaTION
Arkansas Ohio
California Texas
Indiana Washington

chaPTEr 5: hISTOrIcaL FOuNDaTIONS OF u.S. EDucaTION
California Virginia
New Hampshire West Virginia

chaPTEr 6: GOvErNaNcE aND FINaNcE OF u.S. SchOOLS
Arkansas New Mexico
California New York
Colorado North Carolina
Florida Ohio
Illinois Pennsylvania
Kentucky South Carolina
Michigan Texas
Minnesota Virginia
Missouri Washington
Nebraska West Virginia

chaPTEr 7: EThIcaL aND LEGaL ISSuES IN u.S. EDucaTION
California New Hampshire
Florida Pennsylvania
Louisiana Virginia
Missouri  

chaPTEr 8: TODaY’S STuDENTS
Alaska Minnesota
Arizona New Mexico
California New York
Colorado Oklahoma
Florida Texas
Illinois Utah
Indiana Washington

chaPTEr 9: aDDrESSING LEarNErS’ INDIvIDuaL NEEDS
California Maine
Connecticut Nevada
Florida Oregon
Illinois Texas
Indiana  
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chaPTEr 10: crEaTING a cOMMuNITY OF LEarNErS
Kansas Virginia
Texas Washington

chaPTEr 11: SchOOL currIcuLa aND STaNDarDS
Alabama New York
Alaska North Dakota
Arizona Ohio
California Oklahoma
Colorado Oregon
Connecticut Rhode Island
Florida South Carolina
Hawaii South Dakota
Maine Texas
Massachusetts Virginia
Nevada Washington
New Jersey Wyoming

chaPTEr 12: aSSESSING STuDENT LEarNING
Alabama Maine
California Michigan
Connecticut North Carolina
Florida Vermont
Georgia Washington
Hawaii West Virginia
Idaho Wisconsin
Illinois  

chaPTEr 13: INTEGraTING TEchNOLOGY INTO TEachING
Alabama North Carolina
California Ohio
Colorado Oregon
Connecticut South Dakota
Delaware Tennessee
Florida Texas
Georgia Vermont
Indiana Virginia
Kansas Washington
Nebraska West Virginia
New Mexico Wisconsin
New York  
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DEARMEntoR   In two years, I will graduate with a bachelor’s  
degree in elementary education; then, I will 

continue on to a fifth-year master’s program in special education. I hope to work 
in the western half of the United States. At this point, I do not have a particular 
town or state in mind.

While teaching, I would like to work on my Media Specialist Endorsement. 
This will enable me to work in a school library. While working in a library, my  
master’s in special education will allow me to be on an IEP (Individual Education 
Program) team.

The current economic climate and education reforms have left me with many 
questions concerning teaching. Have I chosen the right profession? Do you antici-
pate more or less job availability for teachers in the future? Do you see teaching 
as a lifetime career choice?

SInCERELY, KoURtnI MCHUGH
Missoula, Montana

PART 1

tHE tEAcHIng 
ProfESSIon
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DEARKoURtnI  Education is an exciting field and, 
yes, there is reform taking place, 

some of which is long overdue. Don’t fear the word “reform.” Teachers who are  
dynamic and experts in their field know that reform or change is another opportu-
nity to take on a new challenge. no one has a crystal ball to see into the future; 
however, rest assured that there are and will continue to be jobs in education,  
especially in harder-to-fill specialties such as special education, math, and science.

You are making some excellent decisions about your future as an educator, 
and they will serve you well once you start trying to land your first teaching posi-
tion. Having a master of education degree plus your library and special education 
endorsements makes you a more marketable job applicant. Multiple endorsements 
will also serve you well further down the road in your teaching career since, once 
you are teaching full-time, you may find it challenging and costly to go back to 
school to add additional endorsements. By entering the teaching profession with a 
master’s degree and two endorsements, you will have more freedom in  making de-
cisions about what you would like to teach and where.

Personally, I see teaching as a fantastic career. You know 
many of the pluses of the job already: summers off, after several 
years of teaching you make a decent wage, and, for the most 
part, the benefits are decent, too. Aside from the time off, sal-
ary, and benefits, teaching is like no other profession. You will 
make a difference in the lives of children, their families, and your 
community. once you establish yourself at a school, you will be 
both surprised and delighted to see that the positive relationships 
you build with students in your classroom also carry over into your 
community.

While you are finishing up your certification, I urge you to talk to as 
many educators as you can, especially those who have been in the profes-
sion awhile. Ask them what they love about teaching; every one of them will 
have a different reason for staying in the profession. Yes, teaching has huge 
challenges, but it has huge rewards as well. You have most certainly heard this 
before, but it is worth saying again: “Education is a rewarding field that is unlike 
any other.” Best of luck to you!

SInCERELY, ADRIEnnE LEHMAn, M.ED.
English Language Learner Specialist,

Puyallup School District
Puyallup, WaShington
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CHAPTER onE

Teaching: Your Chosen 
Profession

learning outcomes
After reading this chapter, you will be able to do the following:

 1. Explain why you want to teach.
 2. Identify the benefits of teaching.
 3. Identify and explain the challenges of teaching.
 4. Explain what society will expect of you as a teacher.
 5. Describe the job outlook for teachers.
 6. Explain what you can learn from observing in classrooms.
 7. Explain why your induction into teaching is important.
 8. Explain how you can gain practical experience for becoming  

a teacher.
 9. Explain how you will become a highly qualified teacher.
 10. Explain how you can benefit from having a mentor.
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READERS’ VOICES
Why do I want to teach?
Teachers have been a profound influence in my life. They have inspired me in so many ways. 
now I am becoming a teacher because I want to help my students grow, just as my teachers 
helped me.

—MarCuS, teacher Education program, first year

Congratulations on deciding to become a teacher! Teaching is exciting, rewarding, 
and uplifting. Teachers receive great satisfaction from knowing that they really 
make a difference in their students’ lives. I hope you share my belief that teach-

ing is the world’s most important profession and is vitally important to our nation’s fu-
ture. As President Obama said in his 2011 State of the Union Address, “To every young 
person who’s contemplating their career choice: If you want to make a difference in 
the life of our nation; if you want to make a difference in the life of a child—become 
a teacher. Your country needs you” ( January 25, 2011).

I also hope your commitment to teaching will become deeper and stronger as 
you move through your teacher education program. And I hope your experiences will 
be similar to those a student teacher recently shared with me: “When I came to the 
university I had various majors—electrical engineering, architecture, journalism—but 
I wasn’t really happy until I went into teaching. Now it’s really becoming a passion.”

Teaching is a challenging but rewarding profession—one that is not for everyone, 
however. This book will orient you to the world of teaching and help you answer your 
own questions about the career you have chosen. What is teaching really like? What 
rewards do teachers experience? What are the trends and issues in the profession? What 
problems can you expect to encounter in the classroom? What will you need to know 
and be able to do to become a highly qualified teacher?

I believe that successful teachers know why they want to teach. They examine 
their motives carefully, and they understand why, at first, they might have been uncer-
tain about choosing to become a teacher. The first chapter of this book, then, addresses 
the 10 learning outcomes listed on the previous page, which will help you decide if 
teaching is the right profession for you.

The learning outcomes in each chapter of this book address your future as a 
teacher. Achieving these learning outcomes will provide you with a reality-based look 
at the world of teachers, students, classrooms, and schools and their surrounding com-
munities. After reading this book, you will have a broad understanding of one of the 
world’s most exciting, satisfying, and honorable professions. And you will know if 
teaching is the right profession for you.

Why Do I Want to teach?
You may want to teach for many reasons. Your desire to teach may be the result of 
positive experiences with teachers when you were a child. You may be attracted to 
teaching because the life of a teacher is exciting, varied, and stimulating. Or 
you may see teaching as a way of making a significant contribution 
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to the world and experiencing the joy of helping children grow and develop. Table 1.1 
shows that caring about children is among the most important characteristics elementary 
and middle-level principals have in mind when they hire new teachers.

Desire to Make a Difference in Students’ Lives
Although teaching may be challenging and teachers’ salaries modest, most teach sim-
ply because they care about students. Teachers derive great satisfaction when their 
students learn—when they make a difference in students’ lives. In fact, 59 percent of 
teachers in a national survey reported that they are “very satisfied” with teaching as a 
career, and 75 percent said they planned to continue working in education after retire-
ment (Harris Interactive, 2010, p. 45).

As a teacher, your day-to-day interactions with students will build strong 
bonds between you and them. Daily contact will enable you to become familiar 
with your students’ personal and academic needs. Concern for their welfare will 
help you cope with the difficulties and frustrations of teaching. The teacher’s po-
tential to make a difference in students’ lives can be profound; for example, the 
National Education Association (NEA) has posted at its website comments by the 
following highly accomplished individuals that pay tribute to the teachers who have 
touched their lives:

•	 Oprah	Winfrey,	entrepreneur
•	 Dan	Rather,	national	news	commentator
•	 Charles	Platt,	science	fiction	novelist
•	 Carl	Jung,	world-renowned	psychoanalyst

Like most teachers, you appreciate the unique qualities of youth. You enjoy the 
liveliness, curiosity, freshness, openness, and trust of young children or the abilities, 
wit, spirit, independence, and idealism of adolescents. As one teacher told me, “I know 
I make a difference in my students’ lives, especially those who may not see themselves 
as ‘good’ students. It is so rewarding when they tell me that they can learn, that they 
can ‘change the world.’ ”

As a teacher, you will also derive significant rewards from meeting the needs of 
diverse learners. Students from our nation’s more than 100 racial and ethnic groups 
and students with special needs are increasing in number, so your classroom will be 

Teacher characteristics that principals look for when  
hiring (percentage)

TABLE
1.1

Teacher Characteristic
In Top Three 

Reasons
Most Important 

Reason

Superior Teaching Skills 64.8 36.4

Content Knowledge 65.9 26.1

A Passion for Teaching 27.3 11.4

Cares About Children 42.0 8.0

Willingness to Work as Part of a Team 30.7 6.8

Classroom Management Skills 45.5 6.8

Willingness to Do Something Extra Beyond Classroom Teaching 12.5 0.0

Other 8.0 4.5

Note: The survey item was worded as follows: “What characteristics do you look for when hiring a classroom teacher?”

Adapted from Glazerman, S. A., Protik, B., Teh, J., Bruch, N., & Seftor, N. (2012). Moving High-Performing Teachers: 
Implementation of Transfer Incentives in Seven Districts (NCEE 2012-4051). Washington, DC: National Center for Educa-
tion Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education, p. 38.

PROFESSIONAL REFLECTION
Listen as this teacher gives 
you advice for succeeding in 
your first year of teaching.
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enriched by the varied backgrounds of your students. To ensure that you can experi-
ence the satisfaction of helping all students learn, significant portions of this book are 
devoted to student variability (differences among students in regard to their devel-
opmental needs, interests, abilities, and disabilities) and student diversity (differences 
among students in regard to gender, race, ethnicity, culture, religion, sexual orientation, 
and socioeconomic status). Your appreciation for diversity will help you to experience 
the rewards that come from enabling each student to make his or her unique contribu-
tion to classroom life. In addition, you can be proud of your role in promoting social 
justice and helping our nation realize its democratic ideals.

Like the following two teachers, a likely reason you have been drawn to teaching 
is the privilege of working with children and youth, regardless of their stages of devel-
opment or their life circumstances:

I don’t know another job where you laugh every day; where you get hugs 
consistently; where thinking is a requirement; where you can have snack 
time; where you are loved by 30 people; where you can get lost in a good 
story; where you play and create; and where you meet heroes and where 
you get to be one, too. (Harris Interactive, 2006, p. 66)

The rewards are great, when you see a child suddenly grasp a con-
cept or write that poem that he/she thought [he/she] couldn’t, these are the 
 moments that let me know that I am in the right profession! (Harris Interac-
tive, 2001, p. 118)

A Passion for Teaching
Table 1.1 also shows that a “passion for teaching” is among the most important char-
acteristics	principals	look	for	when	hiring	teachers.	What	does	it	mean	to	be	passion-
ate about teaching?

A PASSION FOR ThE SubjECT
You may be passionate about teaching because you are passionate about teaching 
in your discipline. Teaching can give you an opportunity to share with students your 
passion	for	science,	computers,	sports,	or	the	outdoors,	for	example.	When	students	
see that you really do love a subject, they will respond—their interest will be aroused, 
and they will appreciate that you have shared an important part of your life with 
them. As evidence of this, recall how your own interest has been piqued whenever 
your	teachers	shared	their	passion	for	the	subject.	What	you	experienced	during	those	
moments was a special  “invitation” to share a 
teacher’s excitement about an important part 
of his or her life.

A PASSION FOR ThE TEAChINg LIFE
Perhaps	you	are	eager	to	experience	the	“joy	of	
teaching” that motivated a teacher who taught 
Arnie Duncan, now U.S. Secretary of Educa-
tion: “A reason to go into teaching is that it’s a 
total joy. And, yes, it’s hard work, but it’s a gift” 
(U.S. Department of Education, May 7, 2010). 
The life of a teacher appeals to you—to be in 
an environment that encourages a high regard 
for education and the life of the mind, and to 
have daily opportunities to see students be-
come excited about learning. Albert Einstein, 
for example, regretted that he did not devote 
his career to the teaching life, commenting on 
children’s  openness to knowledge and how 
much he enjoyed being with them.

Teachers can play a critical role in shaping the future of young people. 
What positive effects might this teacher have on these students?
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A PASSION FOR ThE TEAChINg–LEARNINg PROCESS
You may be passionate about teaching because you are excited about helping students 
learn. The prospect of thinking on your feet and capitalizing on teachable moments 
is	appealing.	Perhaps	you	had	expert	teachers	who	made	you	appreciate	the	“artistic”	
dimensions of teaching, and you marveled at their ability to maintain students’ interest 
in learning from moment to moment and to improvise on the spot.

The	great	educator	and	philosopher	John	Dewey	explains	how	skilled	teachers	
improvise. Teachers, he said, are sensitive to the inner lives of children and therefore 
aware of what students are learning (or not learning) as a result their teaching. He 
explains:

As every teacher knows, children have an inner and an outer attention. The 
inner attention is the giving of the mind without reserve or qualification to 
the subject at hand. . . .

To be able to keep track of this mental play, to recognize the signs of 
its presence or absence, to know how it is initiated and maintained, how to 
test it by results attained, and to test apparent results by it, is the supreme 
mark and criterion of a teacher. (Dewey, 1904, pp. 13–14)

Philip	Jackson	describes	the	unpredictability	of	teaching	in	his	well-known	book	
Life in Classrooms: “[As] typically conducted, teaching is an opportunistic process. . . . 
Neither teacher nor students can predict with any certainty exactly what will happen 
next.	Plans	are	forever	going	awry	and	unexpected	opportunities	for	the	attainment	of	
educational	goals	are	constantly	emerging”	( Jackson,	1990,	p.	166).

Research	 tells	us	 that	 teachers	may	make	up	 to	3,000	 low-level	decisions	 in	a	
single	school	day	( Jackson,	1990).	Most	decisions	are	easy	and	natural,	but	some	re-
quire critical thinking. Stepping into the minds of teachers to see how they turned a 
negative situation into a positive learning experience for students is the purpose of the 
Teaching on Your Feet feature in each chapter of this book. For example, students at 
risk need teachers who can recognize opportunities in the classroom to build up their 
confidence	as	learners,	as	Jennifer	Michele	Diaz	illustrates	in	the	Teaching	on	Your	Feet	
feature for this chapter.

Influence of Teachers
The journey toward becoming a teacher often begins early in life. Although few 
people are born teachers, their early life experiences often encourage them to be-
come	 teachers.	With	 the	exception	of	parents	or	 guardians,	 the	 adults	who	have	
the greatest influence on children are often their teachers. A positive relationship 
with a teacher may have been the catalyst for your decision to become a teacher. 
Perhaps	you	had	teachers	similar	to	those	described	by	several	young	people	in	the	
following:

She was a good teacher because she was able to make learning fun, and she re-
lated to our lives. She was able to find fun ways to learn, instead of the boring 
“textbook approach.”

—15 year-old

She listened to what I had to say.

—10 year-old

He was able to talk to us like a person and not a teacher. Treated us with respect 
but joked around but kept the line of teacher and student.

—14 year-old

Mr. C. always told me I was smart when I didn’t feel like it.

—10 year-old
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I learned more from this one teacher because she didn’t just have us do stuff from 
a book, she did creative things to help us learn about stuff.

—12 year-old (Harris Interactive, 2008, p. 86)

Similar to most people who become teachers, you may have been more influ-
enced	by	your	teachers	as	people	than	as	subject-matter	experts.	Often,	the	process	of	
becoming a teacher begins early in life. For example, a teacher’s influence during your 
formative years may have been the catalyst that started you thinking about the possibil-
ity	of,	one	day,	becoming	like	that	teacher.	Over	time,	the	inspirational	memory	of	that	
teacher led you to the teaching profession.

Desire to Serve
You may have chosen teaching because you want to serve others. You want your life’s 
work to have meaning, to be more than just a job. As Arnie Duncan, U.S. Secretary of 
Education, put it, “No other profession carries a greater burden for securing our eco-
nomic future. No other profession holds out more promise of opportunity to children 
and young people from disadvantaged backgrounds. And no other profession deserves 
more respect" (U.S. Department of Education, February 15, 2012).

Your decision to serve through teaching may have been influenced by your expe-
riences	as	a	volunteer.	One	such	teacher	is	Noah	Zeichner,	a	former	volunteer	teacher	

Watch this video to observe 
various characteristics needed 

to be an effective teacher.

Thirty-two little hands burst into the air as I reached into a jar of stu-
dent numbers to randomly select a student to read aloud. It was the 
second week of school for my fourth graders, and the second week of my 
first year of teaching. The students were excited and enthusiastic about 
the possibility of being selected to read aloud from the new brightly 
colored social studies textbook.

“Congratulations, student number three! Let’s follow along as we 
listen to Anthony read aloud,” I said, when I pulled Anthony’s number 
from the jar. Several students dropped their hands back down to their 
desks in disappointment. (My students seemed to think that if they 
raised their hands while rising slightly out of their seats their number 
would magically be selected. Their sense of naïveté melted my heart.)

Silence fell over the classroom, and Anthony gazed at the book. 
He squirmed in his chair and began to rock back and forth gently. He 
began to stumble through the words “The state of California is . . . .” 
Then he blurted out, “I can’t read, Miss Diaz,” and began to giggle, 
perhaps hoping to give the impression that a fit of laughter was the 
cause of his inability to read aloud.

Anthony’s laughter sparked giggles among his classmates but 
caused me to feel panic. I knew that Anthony had been retained a year. 
The fact that he was a year older than his classmates yet several years 
behind them in terms of reading ability alarmed me. How should I, as 
a first-year teacher, respond to his near-illiteracy?

Quickly bringing myself back to the immediacy of a classroom of 
32 students, I praised Anthony for being courageous enough to read 
aloud and helped him read the rest of the short paragraph. Setting 

the social studies lesson aside, I took the opportunity provided by 
Anthony’s comment to insert a mini-lesson on the need to eliminate 
the phrase “I can’t” from my students’ vocabulary. I noted that even 
though Anthony may have felt that he could not read aloud, he did in 
fact read (albeit, with my guidance).

During my mini-lesson, one student suggested that we ban the 
phrase “I can’t” from our classroom. As a class, we then collectively cre-
ated a list of phrases that could be used instead of “I can’t” when we 
become frustrated with a challenging task. These phrases included “I do 
not understand . . .”; “I am confused about . . .”; and “I need some 
extra help/extra time with. . . .” Our time quickly ran out, and it was 
time to go to lunch. As my long line of fourth graders made its way to 
the cafeteria, I could hear the voices of several students echoing in the 
halls as they chanted, “There’s no such thing as ‘I can’t’!” Although our 
social studies lesson was delayed, it was well worth the boost in con-
fidence and understanding that filled our classroom because Anthony 
was now encouraged rather than embarrassed.

ANALYzE & REFLECT
Click here to analyze and reflect on this scenario you have just read.

JENNIFER MICHELE DIAZ
Fourth-grade Teacher,  

Westmont Elementary School
Anaheim, CALIFORNIA

TEACHING ON YOUR FEET

The Abolishment of  “I Can’t”
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in Ecuador who now teaches at Chief Sealth High School in Seattle, WaShington. His 
Ecuadorian students, he says, “had the desire to learn, in spite of overwhelming eco-
nomic hardships. I figured if I could be successful there—with 12 students ages 12 to 
18—I could do it in the United States” (Berry et al. 2011).

After the terrorist attacks of 9/11, many people reported that the uncertainty 
caused by the attacks led them to consider teaching as a career. According to school 
officials, the national wave of soul-searching after the attacks swelled the number of 
people seeking jobs as teachers. Clearly, they saw teaching as a way to serve.

The desire to serve others and give something back to society is a key attrac-
tion of Teach for America, a national corps launched in 1990 by Wendy Kopp as an 
outgrowth of her senior thesis at Princeton University. Teach for America corps mem-
bers, recent graduates from some of the best colleges and universities in the United 
States, are assigned to teach for a minimum of 2 years in urban and rural school 
districts with severe shortages of science, math, and language arts teachers. Corps 
members complete 5 weeks of intensive training during a summer institute in Atlanta, 
Houston, Los Angeles, New York City, Philadelphia, Phoenix, Detroit, or San Antonio. 
After two years of teaching, being monitored by state and school authorities, and tak-
ing professional development courses, Teach for America teachers can earn regular 
certification. Upon completion of their 2-year assignment, corps members return to 
their chosen careers in other fields, although more than half remain in education as 
teachers, principals, and educational administrators. During 2013, Teach for America 
had 6,000 first-year corps members, 39 percent of whom were people of color and 
39 percent from low-income backgrounds (Teach for America, 2014). At the start of 
the 2013–2014 school year, 11,000 corps members taught in 48 regions of the country 
(Teach for America, 2013).

Explore more deeply your reasons for becoming a teacher by completing the 
activity presented in Figure 1.1. The figure presents several characteristics that may 
indicate your probable satisfaction with teaching as a career.

tEACHERS’ VoICES
Walk in My Shoes
“Welcome to the exciting, dynamic 

profession of teaching!”

Forrest W. Parkay

  Very  
applicable

Not at all 
applicable

  1. A passion for learning 1 2 3 4 5

  2. Success as a student 1 2 3 4 5

  3. Good sense of humor 1 2 3 4 5

  4.  Positive attitude toward 
students

1 2 3 4 5

  5. Tolerance toward others 1 2 3 4 5

  6. Patience 1 2 3 4 5

FigurE 1.1 Why do I want to teach?

Explore your reasons for becoming a teacher. Rate each of the following characteristics and experiences in relation to 
how each describes your motivation for choosing teaching as a career. Rate each item on a scale from 1–5 (1 = “very 
applicable”; 5 = “not at all applicable”). Which factors are most applicable to you? What is your strongest reason for 
becoming a teacher?

  Very  
applicable

Not at all 
applicable

  7.  Good verbal and writing skills 1 2 3 4 5

  8. Appreciation for the arts 1 2 3 4 5

  9.  Experiences working with 
children (camp, church, 
tutoring, etc.)

1 2 3 4 5

10. Other teachers in family 1 2 3 4 5

11.  Encouragement from family 
to enter teaching

1 2 3 4 5

12. Desire to serve 1 2 3 4 5
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What aRe the BeneFIts oF teachInG?
Perhaps you are drawn to teaching by its practical advantages. Teachers’ hours and 
vacations are well-known advantages. Although the hours most teachers devote 
to their jobs go far beyond the number of hours they actually spend at school, 
their schedules are more flexible than those of other professionals. Teachers who 
have young children can often be at home when their children are not in school, 
and nearly all teachers, regardless of years of experience, have numerous holidays 
and a long summer vacation. On the other hand, teachers at the nation’s nearly 
3,000  public year-round schools in 46  states have three or four mini-vacations 
throughout	the	year	(National	Association	for	Year-Round	Education,	2008).	Teach-
ers at year-round schools welcome the flexibility of being able to take vacations 
during off-peak seasons.

Salaries and benefits
Although intangible rewards are a significant attraction to teaching, teachers want 
the public to acknowledge the value and status of teaching by supporting higher 
salaries. According to a poll of 2,500 adults, 69 percent of the public supports in-
creasing teacher salaries (Howell & West, 2009). As a result of the public’s support 
for higher teacher salaries, teachers’ salaries have increased steadily since the new 
century began. The average salary of all teachers in 1999–2000 was $41,807; as 
Table 1.2 shows, for 2013–2014, the average salary was $56,689 (National Education 
Association, 2014).

Although the general consensus is still that teachers are underpaid, teacher 
salaries are becoming more competitive with those of other occupations. In fact, 
salaries could become an attraction of the profession if schools like The Equity 
Project (TEP) Charter School in New York City become more common. All TEP 
teachers earn $125,000 per year and are eligible for a $25,000 annual bonus based 
on schoolwide performance (Galante, 2012). The school, which opened in 2009, 
was designed on the basis of research showing that teacher quality is the most im-
portant school-based factor in the academic success of students, particularly those 
from low-income families (Goldhaber & Anthony, 2003). The school uses what it 
calls	 the	“3	Rs”	 to	recruit	master	 teachers:	Rigorous	Qualifications,	Redefined	Ex-
pectations,	and	Revolutionary	Compensation.	The	school	does	not	fundraise	to	sup-
port its investment in teachers’ salaries; instead, “TEP’s mission is to demonstrate 
that schools can make a radical investment in teacher equity by reallocating exist-
ing public funding” (TEP, 2014).

A teaching career at TEP involves weekly peer observations and co-teaching, 
an annual 6-week Summer Development Institute, and a mandatory sabbatical once 
every	5	or	6	years.	These	Redefined	Expectations	are	based	on	 the	realization	 that	
student achievement is increased when teachers have the time and support to improve 
their craft.

When comparing teachers’ salaries state by state, remember that higher salaries 
are frequently linked to a higher cost of living, a more experienced teaching force, 
and a more desirable location. In addition, many districts have salary policies that at-
tract the best graduates of teacher education programs, encourage quality teachers to 
remain in the classroom, or draw teachers into subjects and geographic areas in which 
there are shortages. These policies can increase a teacher’s salary by thousands of dol-
lars. For example, from 2007 through 2010, the United Federation of Teachers (UFT) 
and the New York City Department of Education implemented a teacher incentive 
program and distributed almost $75 million to teachers in over 200 high-need schools 
(Fryer, 2011, p. 4).

Teachers’ salaries are typically determined by years of experience and advanced 
training, as evidenced by graduate credit hours or advanced degrees. When you be-
come a teacher, you may be able to increase your salary by taking on additional duties, 
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Estimated average instructional staff and teacher salaries, 2013–2014TABLE
1.2

region and State

average Salaries

instructional Staff Elementary and Secondary teachers

u.S. anD D.C. 58,873 56,689

ALABAMA 50,604* 48,413*

ALASKA 68,063* 66,739*

ArIZonA 51,109* 51,109*

ArKAnSAS 50,398* 46,950*

cALIfornIA 71,285* 70,126*

coLorADo 53,039* 50,651*

connEcTIcUT 70,584* 70,584*

DELAWArE 64,338* 60,571*

D.c. 73,162* 73,162*

fLorIDA 48,050 46,691

gEorgIA 55,420 52,924

HAWAII 58,524 56,291

IDAHo 53,088* 50,945*

ILLInoIS 60,098* 60,124*

InDIAnA 50,942* 50,644*

IoWA 54,196 51,662

KAnSAS 49,571* 48,221*

KEnTUcKY 53,022 50,705

LoUISIAnA 55,342* 52,259*

MAInE 50,762 49,232

MArYLAnD 69,249* 64,868*

MASSAcHUSETTS 73,736 73,736

MIcHIgAn 62,141* 61,866*

MInnESoTA 62,891* 57,230*

MISSISSIPPI 43,918* 42,187*

MISSoUrI 52,498* 48,329*

MonTAnA 51,494* 49,893*

nEBrASKA 49,545 49,545

nEVADA 57,879* 57,391*

nEW HAMPSHIrE 57,026* 57,057*

nEW JErSEY 74,625* 70,060*
(continued )

12
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such as coaching an athletic team, producing the yearbook and school newspaper, or 
sponsoring clubs. In addition, your district may offer limited summer employment for 
teachers who wish to teach summer school or develop curriculum materials. Addition-
ally, about one-fourth of the nation’s approximately 3.2 million public school teachers 
moonlight (i.e., hold a second job) to increase their earnings.

Teachers also receive various fringe benefits, such as medical insurance and 
retirement plans, which are usually given in addition to base salary. These benefits vary 
from district to district and are determined during collective bargaining sessions. When 
considering a school district for your first position, carefully examine the fringe benefits 
package as well as the salary schedule and opportunities for extra pay.

(continued)
TABLE 
1.2

region and State

average Salaries

instructional Staff Elementary and Secondary teachers

nEW MEXIco 48,209* 45,727

nEW YorK 78,835* 76,566*

norTH cAroLInA 45,355 45,355

norTH DAKoTA 50,622* 48,666*

oHIo 62,473* 57,270*

oKLAHoMA 46,198 44,277

orEgon 61,492* 58,597*

PEnnSYLVAnIA 65,956* 64,072*

rHoDE ISLAnD 70,411* 64,696*

SoUTH cAroLInA 51,441 48,425

SoUTH DAKoTA 41,649 40,023

TEnnESSEE 50,355* 48,049*

TEXAS 52,191 49,270

UTAH 52,806* 50,659*

VErMonT 55,265* 53,656*

VIrgInIA 51,490* 49,233*

WASHIngTon 56,182* 52,236*

WEST VIrgInIA 48,298* 45,583*

WISconSIn 58,847* 54,717*

WYoMIng 60,023 57,910

*Data reflect nEA estimates rather than estimates by state departments of education.

Note: “Instructional staff” includes teachers, principals, consultants or supervisors of instruction, guidance personnel, 
librarians, psychological personnel, and other instructional staff.

Adapted from Rankings & Estimates: Rankings of the States 2013 and Estimates of School Statistics 2014. Washington, Dc: 
national Education Association, March 2014, p. 92. Data used with permission of the national Education Association © 2014.  
All rights reserved.
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What aRe the challenGes oF teachInG?
Like all professions, teaching has undesirable or difficult aspects. Frank McCourt, a teacher 
at four New York City high schools over a 30-year period and a noted author after his retire-
ment from teaching, said a teacher needs to be “a drill sergeant, a rabbi, a disciplinarian, a 
low-level scholar, a clerk, a referee, a clown, a counselor, and therapist” (McCourt, 2005).

As a prospective teacher, you should consider the challenges as well as the satis-
factions you are likely to encounter. You can make the most of your teacher education 
program if you are informed. Awareness of the realities of teaching will enable you to 
develop your personal philosophy of education, build a repertoire of teaching strate-
gies, strengthen your leadership skills, and acquire a knowledge base of research and 
theory to guide your actions. In this manner, you can become a true professional—free 
to enjoy the many satisfactions of teaching and confident of your ability to deal with 
its challenges. Table 1.3, based on a survey of almost 3,000 teachers, shows factors 
that help and hinder teachers in their efforts to provide students with the best educa-
tion possible. Later chapters in this book will address the factors that hinder teachers 
the most. The sections that follow, however, discuss three challenges that are part of 
teachers’ daily lives: long working hours, accountability for student learning in a high-
stakes-testing environment, and motivating today’s tech-savvy students.

Long Working hours
The length of a teacher’s workday may appear attractive, but teachers’ actual work-
ing hours are another matter. Teachers’ contracts do not include additional hours for 
lesson planning and evaluating students’ work, nor do they include noninstructional 

helped teachers Most hindered teachers Most

rank 2001 2006 rank 2001 2006

1 cooperative/competent 
teacher colleagues/
mentors

cooperative/competent 
teacher colleagues/
mentors

1 Heavy workload, extra re-
sponsibilities, paperwork, 
meetings

Heavy workload, extra re-
sponsibilities, paperwork, 
meetings

2 Training, education, and 
knowledge of subject 
matter/professional 
development

Help from administrators/
specialists

2 Incompetent/uncooperative 
administrators

Testing demands/teaching to 
the test

3 Interest in children/ 
teaching, other personal 
characteristics

Interest in children/ 
teaching, other personal 
characteristics

3 negative attitudes of pub-
lic, parents, and state 
legislators

Discipline and negative  
attitudes of students

4 Help from administrators/
specialists

good materials, resources, 
facilities

4 Discipline and negative  
attitudes of students

Incompetent/uncooperative 
administrators/lack of sup-
port from administrators

5 School environment/organi-
zations, freedom to teach

Training, education, and 
knowledge of subject 
matter/professional 
development

5 Lack of materials, resources, 
and facilities

Lack of preparation/planning 
time

6 good materials, resources, 
facilities

School environment/organi-
zation, freedom to teach

6 Lack of funds/decent salary Lack of materials, resources, 
and facilities

Source: national Education Association, Status of the American Public School Teacher, 2005–2006: NEA Research, March 2010, pp. 92–93. Data used with permission of the national 
Education Association © 2010. All rights reserved.

relative rankings of factors that helped and hindered teachers most in their efforts to provide the  
best service in their teaching positions, 2001 and 2006

TABLE
1.3
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assignments found at all levels of teaching—from recess duty to club sponsorship and 
coaching. Teachers devote an average of 52 hours a week to their jobs, with approxi-
mately 37 hours devoted to the required workweek, and 12.7 hours devoted to non-
compensated teaching tasks (National Education Association, 2010, pp. 47, 53).

The need to keep accurate, detailed records of students’ academic progress, ab-
sences, and lateness, as well as other forms of paperwork, is one of the teacher’s most 
time-consuming tasks. Other nonteaching tasks include supervising students on the 
playground, at extracurricular events, and in the hallways, study halls, and lunchrooms; 
attending faculty meetings, parent conferences, and open houses; and taking tickets 
or selling concessions for athletic events. Nonteaching responsibilities often are enjoy-
able and provide opportunities to interact informally with students; however, they can 
lessen the amount of time and energy teachers have available for teaching-related tasks.

high-Stakes testing and increased accountability
A significant challenge for today’s teachers is the emphasis placed on high-stakes tests. 
Each state has mandated a standardized test to assess students’ mastery of academic stan-
dards. For example, 4th-, 7th-, and 10th-grade students in WaShington State must take 
the Washington Assessment of Student Learning (WASL) based on the state’s Essential 
Academic	Learning	Requirements	(EALRs)	in	reading,	writing,	listening,	and	mathematics.	
In tEXaS, students must take the Texas Assessment of Knowledge and Skills (TAKS), which 
assesses how well they have mastered the Texas Essential Knowledge and Skills (TEKS) in 
English language arts, mathematics, science, and social studies. High-stakes tests are also 
used increasingly to determine whether a student can participate in extracurricular activities 
or graduate, or whether teachers and administrators are given merit pay increases.

In 2002, President George W. Bush, to fulfill his pledge to “leave no child behind,” 
signed into legislation the No Child Left Behind (NCLB) Act, reauthorizing the El-
ementary and Secondary Education Act (ESEA) launched in 1965 as part of President 
Johnson’s Great Society program. NCLB mandated statewide testing in reading and 
mathematics each year in grades 3–8. Also, NCLB required that, by the end of the aca-
demic year 2013–2014, public schools guarantee that all students are prepared to pass 
state proficiency tests. An additional key provision of NCLB was for schools to provide 
evidence each year that students were making adequate yearly progress (AYP). 
Schools that failed to make AYP could be identified as “in need of improvement.” The 
first year a school did not make AYP, it must provide transportation for pupils who want 
to enroll in another public school. If the school failed to make AYP again, it must pay 
for supplemental services, including tutoring.

Since 1965, Congress has reauthorized (revised and renewed) ESEA approxi-
mately every 5 years. In 2010, the Obama administration released A Blueprint for 
Reform, calling for the reauthorization of ESEA and significant changes to NCLB. The 
Blueprint emphasized the following “key priorities”:

•	 College	and	Career–Ready	Students
•	 Great	Teachers	and	Leaders	in	Every	School
•	 Equity	and	Opportunity	for	All	Students
•	 Raise	the	Bar	and	Reward	Excellence
•	 Promote	Innovation	and	Continuous	Improvement

The proposed reauthorization would also eliminate the 2014 deadline for all students to 
attain academic proficiency, and schools no longer would be singled out for not mak-
ing “adequate yearly progress” as evidenced by students’ test scores.

However, as Figure 1.2 shows, Congress has yet to act on the Obama administra-
tion’s call to reauthorize ESEA. While waiting for Congress to reauthorize ESEA, the Obama 
administration announced in 2011 that states could voluntarily seek “EASA flexibility” that 
would exempt them from certain requirements of NCLB. To be granted flexibility, a state 
would have to submit a comprehensive plan to improve educational outcomes for all stu-
dents, close achievement gaps, increase equity, and improve the quality of instruction. As 
of 2013, 45 states submitted plans for ESEA flexibility, and 42 of these plans were approved.
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A key piece of A Blueprint for Reform is the Race to the Top Program, designed 
to foster state-level educational reform. According to President Obama,

Race	to	the	Top	says:	Instead	of	Washington	imposing	standards	from	the	
top down, let’s challenge states to adopt common standards voluntarily, 
from the bottom up. That doesn’t mean more standards; it means higher 
standards, better standards, standards that clarify what our teachers are 
expected to teach and what our children are expected to learn—so high 
school graduates are actually prepared for college and a career. This is dif-
ferent from No Child Left Behind, because what that did was it gave the 
states the wrong incentives. [Some] states watered down their standards so 
that school districts wouldn’t be penalized when their students fell short. 
And what’s happened now is, at least two states that lowered standards in 
response to No Child Left Behind are now raising those standards back up, 
partly	in	response	to	Race	to	the	Top.	(The	White	House,	July	29,	2010)

Under	Race	to	the	Top	guidelines,	states	submit	comprehensive	plans	to	reform	schools	and	
compete for federal funding. In the first round of competition held during 2010, 41 states 
applied, and DELaWarE and tEnnESSEE won grants of $100 million and $500 million, respec-
tively. In the second round, 35 states and the District of Columbia submitted applications, 
and the winners were the DiStriCt oF CoLuMbia, FLoriDa, gEorgia, haWaii, MarYLanD, 
MaSSaChuSEttS, nEW YorK, north CaroLina, ohio, and rhoDE iSLanD. By 2013, more than 
$4	billion	in	Race	to	the	Top	funding	had	been	awarded	to	19	states.

In	2012,	the	Obama	administration	expanded	Race	to	the	Top	to	include	compe-
tition for school districts. That year, 55 districts received awards totaling $400 million. 
Commenting on the districts that received awards, U.S. Secretary of Education Arne 
Duncan said, “Districts have been hungry to drive reform at the local level, and now 
these winners can empower their school leaders to pursue innovative ideas where 
they	have	the	greatest	impact:	in	the	classroom.	Race	to	the	Top-District	grantees	have	
shown tremendous leadership though developing plans that will transform the learn-
ing environment and enable students to receive a personalized, world-class education” 
(U.S. Department of Education, December 11, 2012).

today’s tech-Savvy Students
Understanding how technology affects students and schools and integrating technol-
ogy into teaching come easy for some teachers; for other teachers, however, it can be 
a challenge. Students in your classroom can be viewed as “digital natives”—that is, they 

FigurE 1.2 Timeline for reauthorization of the Elementary and Secondary Education Act (ESEA)

Source: U.S. Department of Education, Bringing Flexibility & Focus to Education Law: Looking Back and Moving Forward n.d. retrieved September 30, 2014, from http://www.ed.gov/
sites/default/files/looking-back-moving-forward.pdf.
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were born after digital technologies were introduced on a wide scale. 
Today, “many students have a mobile device in their pockets with 
more computing power than the early supercomputers” (U.S. Depart-
ment of Education, February 2013, p. 1), and much of their time is 
spent using technology. For example, young people 8–18 years old 
use cell phones, iPods, and other electronic devices for an average 
of 7 hours and 38 minutes a day. Because today’s students are multi-
taskers, the figure jumps to 10 hours and 45 minutes of engagement  
with media and includes 4½ hours watching TV and 1 hour and 
10 minutes	of	video	games	(Rideout,	Foehr,	&	Roberts,	2010).

Many schools have not kept up with the rapid changes in tech-
nology. “Schools have kept new digital technologies on the periphery 
of their core academic practices. Schools . . . do not try to rethink basic 
practices of teaching and learning. Computers have not penetrated the 
core of schools, even though they have come to dominate the way 
people in the outside world read, write, calculate, and think” (Collins & 
Halverson, 2009, p. 6). Today’s students have iPods, smartphones, 
video cameras, laptops, and digital cameras. Websites like Facebook, 
Twitter, and MySpace are changing the way students communicate, 
socialize, and network. Sites like YouTube and iTunes bring media to 
students seamlessly, whether at home, school, or on the move. Media 
content comes into schools through smartphones, the Internet, e-mail, 
text messages, and general entertainment (music, video, and blogs, for 
example). “ . . . [W]e no longer live in an information push-out world 
where we passively receive information that is broadcast out to us by 
large, centralized entities. Instead, we now live within multi- directional 
conversation spaces in which 15-year-olds can reach audiences at 
scales that previously were reserved for major media companies, large 
corporations, and governments” (McLeod, 2011, p. 1).

To keep up with the media and technology environment to-
day’s students inhabit outside school, teachers must integrate tech-
nology into their teaching. For example, students of Neelam Mishra, who teaches 
Hindi at Edison High School in nEW jErSEY, use Skype to interact with Hindi- speaking 
students at St. Gregorios High School in Mumbai, India. Her students ask their peers 
about Hindi words, after-school activities, and Indian history. According to Mishra, 
“My students enjoy my class, but when they talk to their peers, they feel more comfort-
able sharing.” In addition to online collaboration with native Hindi speakers, Mishra’s 
students use technology to develop projects on topics such as Gandhi’s life, school 
days in India, or Indian tourism. Her students share many of these projects with the 
Mumbai students, for example, performing a skit during a Skype videoconference 
(George Lucas Educational Foundation, 2010).

Another teacher who has integrated technology into teaching is Loveland, CoLoraDo, 
high school French teacher Toni Theisen. Her students use wikis, VoiceThreads, and 
Voki avatars; they comment on class films in real time using a free chatroom site called 
TodaysMeet; and they answer questions using their cell phones and the Poll Everywhere 
site. In addition, they learn French by creating videos with Animoto.com and comic strips 
with ToonDoo.

Theisen uses technology to connect her classes with people around the world. 
For instance, when her students were reading Le Petit Prince, Theisen came across a 
Twitter post from a New Zealand teacher who mentioned that her class was reading it, 
too. Within days, Theisen set up a wiki for the two classes to share, and students began 
posting audio podcasts describing the character they most identified with and creative 
videos interpreting the text. Today, Theisen’s students manage a wiki with a partner 
school	in	La	Réole,	France,	and	through	videos,	podcasts,	and	VoiceThreads,	Loveland	
students	 practice	 French	 and	 La	 Réole	 students	 practice	 English.	 Theisen’s	 students	
even created a Flip cam tour of Loveland High for their French peers (George Lucas 
Educational Foundation, 2010).

For these students, using advanced technol-
ogy is an everyday part of their lives. how can 
teachers remain up-to-date regarding the role 
that technology plays in their students’ lives?
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Effective teachers recognize that technology can be a powerful tool for enhanc-
ing students’ inquiry, reflection, and problem solving. They also realize that technol-
ogy cannot be grafted onto existing teaching strategies; it must be integrated into 
those strategies. Chapter 13 of this book is designed to help you become a tech-savvy 
teacher. In addition, the Technology in Action feature in each chapter demonstrates 
practical applications of technology in real classrooms, by real teachers. These features 
also include technology-based learning activities designed to give you hands-on expe-
rience at integrating technology into teaching. The above Technology in Action feature  
explains how your classmates can create a wiki to use during the term to discuss issues 
and content presented in Becoming a Teacher.

What WIll socIety expect 
oF Me as a teacheR?
The prevailing view within our society is that teachers are public servants accountable 
to the people. As a result, society has high expectations of teachers—some would say 

Maria Valquez has asked her 10th-grade social studies students to track 
and report on 2012 national election activities. She has organized her 
four social studies classes into 28 groups of 3 students each. Each 
group is assigned an aspect of the election to cover, such as specific 
political parties, an individual candidate, hot topic issues, media cam-
paign messages, and so on. Maria wants her students to share the in-
formation they find with the rest of the school and the community. In 
addition to researching election activities, she hopes that students will 

find com-
mon ground 
and form a consensus on 
controversial issues. To facilitate this 
communication and sharing of informa-
tion, Maria needs a technology tool that 
is not controlled by a single group or in-
dividual. She needs a tool that allows all 
students in her social studies classes to 
have an equal say. She decides to create 
a wiki.

WiKiS: As part of the social networking 
movement on the Internet, wikis follow 
the logic that many voices are better 
than one. A wiki is a website that allows 
collaborative work by various authors. A 
wiki website allows anyone or designated 
members of a group to create, delete, 
or edit the content on the website. 
Several free wiki services are available to 
educators. A simple google search yields 
promising results.

PoSSibLE uSES: By using a wiki, students 
can explore a book, an events calendar, a 

field trip, and so on. A wiki can be a long-term exploration, such 
as the results of a newly formed conservation club, or a short-term 
event, like your high school basketball team going to the state 
tournament. In addition, many school districts use wikis for staff 
professional development. for example, the Avon grove School 
District in PEnnSYLVania uses a wiki for curriculum development, 
new teacher induction, and peer coaching.

technoloGy in actIon
       Wikis in 10th-grade Social Studies

Source: PBwiki, Inc. http://pbworks.com/content/edu+overview?utm_campaign=nav-tracking&utm_source=Home navigation 
(accessed March 5, 2011). Used by permission of PBworks and Angela cunningham.
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too high. Entrusted with our nation’s most precious resource, its children and youth, to-
day’s teachers are expected to have advanced knowledge and skills and high academic 
and ethical standards. Although promoting students’ academic progress has always 
been their primary responsibility, teachers are also expected to further students’ social, 
emotional, and moral development and to safeguard students’ health and well-being. 
Increasingly, the public calls on teachers and schools to address the social problems 
and risk factors that affect student success.

the Public trust
Teaching is subject to a high degree of public scrutiny and control. Because of its faith 
in the teaching profession, the public invests teachers with considerable power over its 
children. For the most part, parents willingly allow their children to be influenced by 
teachers and expect their children to obey and respect teachers. The public appears to 
have great confidence in local schools; however, attitudes toward schools elsewhere 
in the nation is significantly lower. For example, the 2013 annual Gallup Poll of the 
Public’s Attitudes Toward the Public Schools revealed that a majority (53 percent) of 
citizens gave public schools in their community a grade of “A” or “B,” whereas only 
19 percent gave the same grades to the nation’s schools (Bushaw & Lopez, 2013).

teacher Competency and Effectiveness
Society believes that competent, effective teachers are important keys to a strong system of 
education. Moreover, society understands that “We have to give teachers the support they 
need to ensure that children get the high quality education they deserve” (U.S. Department 
of Education, September 30, 2011). As a teacher, you will be expected to be proficient in 
the use of instructional strategies, curriculum materials, advanced educational technologies, 
and classroom management techniques. You will also be expected to have a thorough 
understanding of the developmental levels of students and a solid grasp of the content 
you teach. To maintain and extend this high level of skill, you will be expected to keep 
informed of exemplary practices and to demonstrate a desire for professional development.

Teacher competency and effectiveness include the responsibility to help all learn-
ers succeed. Although today’s students come from diverse backgrounds, society will 
expect you to believe in the potential of all	children.	Regardless	of	your	students’	eth-
nicity, language, gender, socioeconomic status, sexual orientation, religion, family back-
grounds and living conditions, abilities, and disabilities, you will have a responsibility 
to ensure that all students develop to their fullest potential. To accomplish this, you 
will be expected to have a repertoire of instructional strategies and resources to cre-
ate meaningful learning experiences that promote students’ growth and development.

teacher accountability
Teachers must also “be mindful of the social ethic—their public duties and obligations 
embodied in the practice of teaching” (Hansen, 1995, p. 143). Society agrees that teachers 
are primarily responsible for promoting students’ learning, although different members of 
society are not always in agreement about what students should learn. As a teacher, you 
will be expected to understand how factors such as student backgrounds, attitudes, and 
learning styles can affect achievement. You will be expected to create a safe and effective 
learning environment for your students, and you will be accountable for equalizing educa-
tional opportunity, promoting social justice, and maintaining high professional standards.

What Is the JoB oUtlook FoR teacheRs?
When you think ahead to a career in teaching, a question you are likely to ask yourself 
is, What is the job outlook for teachers? From time to time, figures reflecting teacher 
supply and demand have painted a rather bleak picture for those entering the teach-
ing profession. At other times, finding a position has not been difficult. Even during 

Watch the many roles 
a teacher exhibits each 
day in the classroom.

Watch how a teacher motivates 
students to learn a unit of study.
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times of teacher surplus, talented, qualified teachers are able to find jobs. Teaching is 
one of the largest professions in the United States; out of a national population of about 
310 million, about 49.5 million attended public elementary and secondary schools dur-
ing 2010–2011, where they were taught by about 3.2 million teachers (National Center 
for Education Statistics, 2012). Figure 1.3 shows that public elementary and secondary 
school enrollment is projected to increase from 49.5 million students in 2010–2011 to 
53.1 million by 2021–202, an increase of 7 percent. Within such a large profession,  
annual openings resulting from retirements and career changes alone are numerous.

Employment of K–12 teachers is expected to increase from almost 3.7 million in 
2013 to more than 4.1 million by 2021, an 11 percent increase (Hussar & Bailey, 2013, 
p. 55). The job outlook is brightest for teachers in high-demand fields such as science, 
mathematics, and bilingual and special education, and in less desirable urban or rural 
school districts. In addition, the number of teachers retiring will continue to increase for 
the foreseeable future, and this will create many job openings (Ingersoll & Merrill, 2010).

teaching and the national Economy
In 2008, the nation entered what many financial experts saw as the worst financial crisis 
since the Great Depression of the 1930s. Nationwide, the unemployment rate rose from 
less than 5 percent at the end of 2007 to about 10 percent by the end of 2009. State funding 
for education dropped dramatically, and many school districts, facing large budget deficits, 
were forced to lay off teachers and to close schools. To keep teacher layoffs to a minimum, 
school districts trimmed their budgets in other areas—eliminating summer school pro-
grams, after-school programs, bus routes, and days from the school calendar, for example.

In	response	to	the	funding	crisis	for	America’s	schools,	the	American	Recovery	
and	Reinvestment	Act	of	2009	included	$100	billion	for	education.	That	stimulus	money	
enabled school districts to avoid thousands of scheduled teacher layoffs and to rehire 
teachers previously laid off. At the beginning of the 2010–2011 school year, the federal 
government provided another $10 billion for school districts to retain or rehire teachers 
and other educational staff.

60,000

50,000

40,000

30,000

20,000

10,000

0

19
70

–7
1

19
75

–7
6

19
80

–8
1

19
85

–8
6

19
90

–9
1

19
95

–9
6

20
00

–0
1

20
06

–0
6

20
10

–1
1

20
16

–1
6

20
20

–2
1

20
21

–2
2

School year

Projected

49,484

Total

Grades preK–8

Grades 9–12

Enrollment (in thousands)

34,625

14,860

FigurE 1.3  Actual and projected public school enrollment in grades 
prekindergarten (preK) through 12, by grade level: School years 
1970–1971 through 2021–2022

Source: Aud, S., Wilkinson-flicker, S., Kristapovich, P., rathbun, A., Wang, X., & Zhang, J. (2013). The Condition of Education 2013 
(ncES 2013-037). Washington, Dc: U.S. Department of Education, national center for Education Statistics. retrieved from http://
nces.ed.gov/pubsearch.
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The nation showed a few signs in 2011 of emerging from what some called the 
Great	Recession,	and	many	school	districts	reported	fewer	layoffs	during	the	2010–2011	
academic year than expected. Nevertheless, the recession had a dramatic impact on 
every segment of American society, including the teaching profession. During previous 
recessions, which often resulted in layoffs for workers in other sectors of U.S. society, 
teachers tended to enjoy a higher level of job security, in part because of the wide-
spread practice of tenure. Tenure is job security granted to teachers after satisfactory 
performance for a specified period, usually 2 to 5 years.

In spite of the nation’s lingering economic woes, there will be many job opportu-
nities for teachers in the near future. Currently, many school districts are luring teachers 
from other states and districts with bonuses and higher pay. In addition, increasing enroll-
ments of students from minority groups and a shortage of teachers from minority groups 
are leading to increased efforts to recruit minority teachers. Also, the number of non-
English-speaking students has grown dramatically, especially in CaLiFornia and FLoriDa, 
creating a demand for bilingual teachers and teachers of English as a second language.

In response to a current shortage of teachers in some locations and anticipated 
teacher retirements, many states are implementing policies that will encourage more 
college students to become teachers. Some states give large signing bonuses that are 
distributed over the teacher’s first few years of teaching. Some are increasing state 
scholarships, issuing loans for moving expenses, and implementing loan-forgiveness 
programs (U.S. Department of Labor, 2013).

For the foreseeable future, there will be exceptional job opportunities for teachers 
from diverse racial and ethnic backgrounds and for teachers with disabilities. Students from 
diverse racial, ethnic, and cultural backgrounds and students with disabilities benefit from 
having role models with whom they can easily identify. In addition, teachers from diverse 
groups and teachers with disabilities may have, in some instances, an enhanced under-
standing of student diversity and student variability that they can share with other teachers.

FoCuS on DiveRsiTy: DEManD For tEaChErS oF CoLor
Nearly 48 percent of public school students were considered part of a minority group 
during 2011 (Keaton, 2012a). Before the middle of this century, more than half of the 
nation’s students will be minority-group members (U.S. Census Bureau, 2012a). In the 
nation’s 25 largest cities, students of color represent half or more of the student popula-
tion (National Center for Education Statistics, July 2012).

When contrasted with the diverse mosaic of student enrollments, the backgrounds 
of today’s teachers reveal less diversity. Teachers of color represent about 17 percent of 
public school teachers in the United States (Boser, 2011). This shortage is due in part to 
the fact that minority students frequently attend our nation’s most impoverished schools. 
At such schools, students receive little motivation to become teachers; and, if their 
school experiences are negative, they have little incentive to pursue a career in teaching.

The typical undergraduate candidate preparing to teach is a young, White female 
who recently graduated from high school and is attending college full-time (National 
Research	Council,	2010).	Post-baccalaureate-level	individuals	preparing	to	teach	tend	to	
be older, to include slightly more people of color and more males, to be transitioning 
into teaching from an occupation outside the field of education, to have prior teaching-
related experience, and to be attending college part-time (Feistritzer, 1999). Figure 1.4 
illustrates the differences between the racial and ethnic composition of students en-
rolled in U.S. public schools and that of teachers at those schools.

FoCuS on DiveRsiTy: DEManD For tEaChErS 
With DiSabiLitiES
Contrary to what some people may think, research indicates that people with disabilities 
can be effective teachers (Educators with Disabilities Caucus, Council for Exceptional 
Children, 2008). In addition, a teacher with a disability may have an “advantage” in work-
ing with students who also have the same disability. The teacher may understand more 
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Percent of teachers by race/ethnicity

School type and 
selected school 
characteristic

total 
number of 
teachers

hispanic, 
regardless 

of race

White, 
non-

hispanic

black, 
non-

hispanic

asian, 
non-

hispanic

native 
hawaiian/

Pacific 
islander, 

non-hispanic

american 
indian/
alaska 
native, 

non-hispanic

two or 
more 
races, 
non-

hispanic

All public schools 3,385,200 7.8 81.9 6.8 1.8 0.1 0.5 1.0

School classification

Traditional public 3,269,500 7.6 82.3 6.6 1.8 0.1 0.5 1.0

charter school 115,600 13.1 69.9 11.8! 2.8 ‡ 0.6! 1.7!

community type

city ‡ ‡ ‡ ‡ ‡ ‡ ‡ ‡

Suburban 1,096,400 7.6 83.6 5.7 1.5 ‡ 0.3! 1.2

Town 411,00 5.6 87.7 3.6 1.6! 0.1! 0.6 0.8

rural 916,600 4.7 88.7 4.2 0.7 ‡ 0.8 0.8

School level

Primary 1,626,800 8.7 81.2 7.1 1.7 ‡ 0.4 0.8

Middle 592,100 7.0 81.6 7.7 1.7 0.2! 0.4 1.3

High 961,300 6.8 83.6 5.6 2.1 0.2! 0.5! 1.2

combined 206,000 7.4 80.9 7.9! 1.2! ‡ 1.1 1.3

FigurE 1.4  (a) Percentage distribution of U.S. public school students enrolled in Prekindergarten through 
12th grade, by race/ethnicity: selected years, fall 2000–fall 2021 (b) Total number of public 
school teachers and percentage distribution of school teachers, by race/ethnicity, school type, 
and selected school characteristics: 2011–12

a. Note:  Detail may not sum to totals because of rounding. Data for 2021 are projected.
    Source: U.S. Department of Education, national center for Education Statistics, Projections of Education Statistics to 2021; and common core of Data (ccD), “State nonfiscal 

Survey of Public Elementary and Secondary Education,” selected years, 2000–2001 through 2010–2011. retrieved August 15, 2014, from http://nces.ed.gov/programs/coe/pdf/
Indicator_cgE/coE_cgE_2013_03.pdf.

b.  ! Interpret data with caution. The coefficient of variation (cV) for this estimate is between 30 percent and 50 percent (i.e., the standard error is at least 30 percent and less than 
50 percent of the estimate).

    ‡ reporting standards not met. The coefficient of variation (cV) for this estimate is 50 percent or greater (i.e., the standard error is 50 percent or more of the estimate) or the 
response rate is below 50 percent.

    Note: Black includes African American and Hispanic includes Latino. Teachers include both full-time and part-time teachers. Detail may not sum to totals because of rounding and 
because some data are not shown.

    Note: Table above adapted from goldring, r., gray, L., and Bitterman, A. (2013). Characteristics of Public and Private Elementary and Secondary School Teachers in the United 
States: Results From the 2011–12 Schools and Staffing Survey (ncES 2013-314). U.S. Department of Education. Washington, Dc: national center for Education Statistics. retrieved 
September 28, 2013, from http://nces.ed.gov/pubsearch.

    Source: U.S. Department of Education, national center for Education Statistics, Schools and Staffing Survey (SASS), “Public School Teacher and Private School Teacher Data files,” 2011–12.
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readily how to meet the needs of those students. He or she knows, first-hand, 
how that disability influences students’ learning.

Teachers with disabilities can also be inspirational to students with-
out disabilities. Such teachers model for students how challenges that are 
part of life can be overcome. Students learn from their teachers that inner 
resources such as drive, commitment, and perseverance help one achieve 
goals in life.

The percentage of children with disabilities receiving special education 
in public pre-K to 12 schools is approximately 10 percent (Hardman, Drew, 
& Egan, 2013), and the current critical need for special education teachers is 
expected to continue for the next few decades.

Demand for teachers by geographic 
region and Specialty area
Through 2021, elementary and secondary school enrollments are projected to 
rise more slowly than in the past, as children of the baby boom generation will 
leave the school system. Enrollments will vary widely across the nation, how-
ever. The West and South will experience the largest increases, whereas enroll-
ments in the Midwest will remain about the same, and those in the Northeast 
will decline (Hussar & Bailey, 2013). The ease with which you will find your 
first teaching position is also related to your area of specialization. In 2015, 
for example, job seekers able to teach bilingual education, special education, 
English as a second language (ESL), mathematics, chemistry, or physics were 
in an especially favorable position.

What can yoU leaRn FRoM 
oBseRvInG In classRooMs?
Classroom observations are an excellent way to develop knowledge about teaching. 
Most teacher education programs require that students participate in field experiences 
that include classroom observations. Students report that these experiences help them 
make a final decision about becoming a teacher. Most become more enthusiastic about 
teaching and more motivated to acquire the essential knowledge and skills; however, a 
few decide that teaching is not for them.

Recognizing	the	value	of	observations,	many	teacher	education	programs	are	
increasing the amount of field experiences and placing such fieldwork earlier in 
students’ programs. For example, at WaShington State University (WSU), students 
preparing to become elementary teachers complete 1 week of classroom observa-
tions as part of their first education course. Later in their program, WSU students 
complete two 45-hour blocks of observations in K–8 classrooms and a 5-week ad-
vanced practicum (or field experience) that requires several hours of classroom 
observation each week.

technology and Classroom observations
Distance learning—the use of technology such as video transmissions that allows 
students to receive instruction at multiple, often remote sites—now enables preservice 
teachers on campus to observe in school classrooms off campus. For example, at the 
University of nEbraSKa, a two-way audio-video conferencing system called PictureTel 
allows remote viewing of any classroom with an Ethernet connection to the Internet 
(Austin & Adcock, 2002). The university instructor has a remote control so the camera 
at the school can follow the teacher around the room or zoom in on a small-group 
activity. The small camera makes almost no sound, so it does not disrupt the class. 
Strategically placed microphones pick up the voices of the teacher and the students.

Teachers with disabilities can be  
highly effective at teaching students in 
“regular” classrooms. In what ways can 
teachers with disabilities be role mod-
els for students without disabilities?
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Focused observations
Observations are more meaningful when they are focused and conducted with clear 
purposes. Observers may focus on the students, the teacher, the interactions between 
the two, the structure of the lesson, or the setting. More specifically, for example, ob-
servers may note differences between the ways boys and girls or members of differ-
ent ethnic groups communicate and behave in the classroom. They may note student 
interests and ability levels, study student responses to a particular teaching strategy, or 
analyze the question-and-response patterns in a class discussion.

Observations may also be guided by sets of questions related to specific areas. 
For instance, because beginning teachers are frequently frustrated by their lack of suc-
cess in motivating students to learn, asking questions specifically related to motivation 
can make an observation more meaningful and instructive. Figure 1.5 presents a help-
ful set of focused questions on motivation. Similar questions can be generated for other 
focus areas, such as classroom management, student involvement, questioning skills, 
evaluation, and teacher–student rapport.

FigurE 1.5 guiding questions for observing motivation

Directions: As you observe, note the ways that students are motivated intrinsically (from within) and extrinsically 
(from factors outside themselves).

Intrinsic Motivation Extrinsic Motivation

What things seem to interest students at this age?

Which activities and assignments seem to give them a 
sense of pride?

When do they seem to be confused? Bored? 
Frustrated?

What topics do they talk about with enthusiasm?

In class discussions, when are they most alert and 
participating most actively?

What seems to please, amuse, entertain, or excite them?

What do they joke about? What do they find humorous?

What do they report as being their favorite subjects? 
Favorite assignments?

What do they report as being their least favorite 
subjects and assignments?

How do they respond to personalized lessons  
(e.g., using their names in exercises)?

How do they respond to activity-oriented lessons  
(e.g., fieldwork, project periods)?

How do they respond to assignments calling for 
presentations to groups outside the classroom  
(e.g., parents, another class, the chamber of commerce)?

How do they respond to being given a choice in 
assignments?

How do teachers show their approval to students?

What phrases do teachers use in their praise?

What types of rewards do teachers give (e.g., grades, 
points, tangible rewards)?

What reward programs do you notice (e.g., points 
accumulated toward free time)?

What warnings do teachers give?

What punishments are given to students?

How do teachers arouse concern in their students?

How do students motivate other students?

What forms of peer pressure do you observe?

How do teachers promote enthusiasm for an assignment?

How do teachers promote class spirit?

How do teachers catch their students’ interest in the 
first few minutes of a lesson?

Which type of question draws more answers—recall or 
open-ended?

How do teachers involve quiet students in class 
discussions?

How do teachers involve inactive students in their work?

In what ways do teachers give recognition to students’ 
accomplishments?
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observation instruments
A wide range of methods can be used to conduct classroom observations, ranging 
from informal, qualitative descriptions to formal, quantitative checklists. With reform 
efforts to improve education in the United States has come the development of in-
struments to facilitate the evaluation of teacher performance, a task now widely re-
quired of school administrators. Students preparing to teach can benefit by using these 
evaluative instruments in their observations. An example is the Florida Performance 
Measurement System (FPMS) Screening/Summative Observation Instrument, which is 
presented in Figure 1.6.

The Florida instrument is based on educational research that has identified what 
effective teachers do. The FPMS was the first research-based performance system 
to be implemented on a statewide basis. Beginning teachers in FLoriDa must now 
demonstrate behaviors in six domains: planning, management of student conduct, in-
structional organization and development, presentation of subject matter, verbal and 
nonverbal communication, and testing (student preparation, administration, and feed-
back). Figure 1.6 presents the “effective” and “ineffective” behavioral indicators for four 
of those domains.

Why Is yoUR InDUctIon Into 
teachInG IMpoRtant?
The retention of public school teachers is a problem in the United States. Each year, 
scores of beginning teachers enter classrooms with vigor and determination; regret-
tably, however, many soon leave the profession. The attrition rate among teachers 
during the first 3 years is 9.1 percent. Attrition is highest among special education 
teachers (12.3 percent) and English teachers (10.5 percent). Attrition is lowest among 
arts/music teachers (4.1 percent) and early childhood teachers (5.6 percent). High 
school teachers are more likely to leave teaching (8.8 percent) than elementary teach-
ers (7.5 percent). Attrition is lower in cities (7.5 percent) than in rural (8.4 percent) or 
suburban schools (8.3 percent). Surprisingly, attrition is lowest in schools with more 
than 75 percent of students eligible for free or reduced lunch (5.1 percent), and high-
est (10.3 percent) in schools with 35–49 percent eligibility (Keigher, 2010). Clearly, 
beginning teachers need support, guidance, and encouragement to become confident, 
skilled professionals.

Some beginning teachers eventually give up their chosen profession because 
their problems and concerns go unattended. Veteran teachers, who recall their own 
early struggles as beginning teachers, may have a “sink-or-swim” attitude toward the 
difficulties encountered by those just entering the profession. “Since I learned to cope 
with the challenges of beginning teaching on my own, today’s teachers either have to 
sink or swim,” they reason. In addition, beginning teachers may think they should be 
as skilled as master teachers with many years of experience.

Feedback from new teachers suggests that they want to talk about the problems 
they encounter in their work. They want assistance to help them to be successful dur-
ing the first few years of teaching. Instead, they may experience isolation and have few 
opportunities to share their experiences with colleagues.

Problems and Concerns of beginning teachers
The problems and concerns of beginning teachers can be extensive. The following 
problems cause some beginning teachers to think about leaving the profession: main-
taining classroom discipline, motivating students, responding to individual differences, 
assessing students’ work, maintaining positive relationships with parents, organizing 
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Observer's Notes: 

FRAME FACTOR INFORMATION (PLEASE PRINT)

Teacher's Name

 (Last) (First) (Middle)

SS# — — — – — — – — — — —
Institution of Graduation ____________ Inst. # ___________

Graduated from a College of Education       1. Yes           2. No

Number of Complete Years of Teaching Experience ________

District Name ______________________ Number ________

School Name ______________________ Number ________

Observer's Name

 (Last) (First) (Middle)

SS# — — — – — — – — — — —
Position 1. Principal 2. Ass't Principal 3. Teacher  4. Other

Class ______ Grade Level  (Specify one level only–For Adult Ed. mark level 13 
 For Kindergarten or Preschool mark Level 00.)

Subject Area Observed
 1. Language Arts 9. Home Economics
 2. Foreign Language 10. Other Vocational Ed.
 3. Social Sciences 11. Arts
 4. Mathematics 12. Music
 5. Science 13. Exceptional Stud. Ed.
 6. Physical Education, ROTC 14. Other (Specify)
 7. Business Education, DCT, CBE ______________________
 8. Industrial Arts/Education ______________________

Type of Classroom/Facility in Which the Observation Occurred

 1. Regular Classroom—Self-contained, Open, Pod
 2. Laboratory or Shop
 3. Field, Court, Gymnasium
 4. Media Room or Library

Total Number of Students in Class ________

Observation Information Date ____/____/____
Type of Observation 1. Prof. Orien. 2. Dis. Assess
  3. Other (Specify) ____________________________
 Screening Obs. 1. 2. 3. 4.
 Summative Obs. 1. 2. 3. 4.

 Time Observation Begins __ __:__ __ Observation Ends __ __:__ __
 Test Begins __ __:__ __ Test Ends__ __:__ __

Methods Used in the Observed Lesson
 1. Lecture
 2. Interactive/Discussion
 3. Independent Study/Lab or Shop Work

Teacher's Signature _________________________________________________

Observer's Signature ________________________________________________

EFFECTIVE INDICATORS

 1. Begins instruction promptly

 2. Handles materials in an orderly manner

 3. Orients students to classwork/maintains academic focus

 4. Conducts beginning/ending review

 5. Questions: academic
comprehension/
lesson development

 6. Recognizes response/amplifies/gives correct feedback

 7. Gives specific academic praise

 8. Provides practice

 9. Gives directions/assigns/checks comprehension of 
homework, seatwork assignments/gives feedback

 10. Circulates and assists students

 11. Treats concepts—definition/attributes/examples/ 
nonexamples

 12. Discusses cause-effect/uses linking words/applies law or 
principle

 13. States and applies academic rule

 14. Develops criteria and evidence for value judgment

 15. Emphasizes important points

 16. Expresses enthusiasm verbally/challenges students

 17.

 18.

 19. Uses body behavior that shows interest—smiles, 
gestures

 20. Stops misconduct

 21. Maintains instructional momentum

INEFFECTIVE INDICATORS

 1. Delays

 2. Does not organize materials systematically

 3. Allows talk/activity unrelated to subject

 4. 

 5a. Allows unison response

 5b. Poses multiple questions asked as one

 5c. Poses nonacademic questions/nonacademic procedural 
questions

 6. Ignores student or response/expresses sarcasm, disgust, 
harshness

 7. Uses general, nonspecific praise

 8. Extends discourse, changes topic with no practice

 9. Gives inadequate directions on homework/no feedback

 10. Remains at desk/circulates inadequately

 11. Gives definition or example only

 12. Discusses either cause or effect only/uses no linking 
word(s)

 13. Does not state or does not apply academic rule

 14. States value judgment with no criteria or evidence

 15.

 16.

 17. Uses vague/scrambled discourse

 18. Uses loud, grating, high pitched, monotone, or 
inaudible talk

 19. Frowns, deadpan or lethargic

 20. Delays desist/doesn't stop misconduct/desists punitively

 21. Loses momentum—fragments nonacademic directions, 
over dwells

a. single factual (Domain 5.0)

b. requires analysis/reasons

DOMAIN
TOT.

FREQ.
TOT.

FREQ.FREQUENCYFREQUENCY

3.0
Instructional
Organization

and
Development

4.0
Presentation
of Subject

Matter

5.0
Communication:

Verbal and
Nonverbal

2.0
Management

of Student
Conduct

1 2 3 4
Number of Students Not Engaged

FigurE 1.6 florida performance measurement system: screening/summative observation instrument

Source: florida Department of Education, Division of Human resource Development, Tallahassee, fL. State of florida, Department of Education,  
Used with permission. retrieved May 1, 2011, from http://education.ucf.edu/clinicalexp/docs/fPMSform.pdf
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classroom activities, securing adequate teaching materials and supplies, and dealing 
with the problems of individual students.

In some cases, teachers experience frustration related to lack of preparation time, 
conflicts with principals, difficulties with student misconduct, and undesirable teaching 
assignments (for example, larger class sizes than those of experienced teachers). Lack 
of dialogue with their peers about teaching, minimal involvement in schoolwide deci-
sions about curriculum and instruction, and the absence of a shared technical culture 
are	additional	reasons	why	teachers	leave	the	profession	(Glickman,	Gordon,	&	Ross-
Gordon, 2014).

induction into the Profession
One solution to the problem of teacher attrition is to offer beginning teachers induc-
tion programs that provide them with support during their first years in the profession. 
“Indeed, everyone in the schoolhouse ought to be dedicated to assisting new teachers 
and accelerating their continuous-improvement journey. . . . Induction programs and 
well-trained and dedicated mentors can make a difference” (Nash, 2010, p. xxvii).

Approximately half of the states require and fund mentoring programs for new 
teachers (Olson, 2008), and many local school districts, often in collaboration with col-
leges and universities, have begun teacher induction programs. Among the programs 
that have received national attention are the FLoriDa Beginning Teacher Program, the 
CaLiFornia Beginning Teacher Support and Assessment (BTSA) program, the tEXaS 
Beginning Teacher Induction and Mentoring (BTIM) program, the Virginia Beginning 
Teacher Assistance Program, and the KEntuCKY Beginning Teacher Internship Program. 
As noted, about half of the states require and fund induction and mentoring programs 
for beginning teachers, but only five require an individual growth plan (Olson, 2008).

Induction programs provide beginning teachers with continued assistance at 
least during the first year. As Figure 1.7 illustrates, the key outcomes of induction 

A. Context

Local area
School
Classroom
Teacher

C. Mediating Factors

Teacher attitudes:
    satisfaction and
    preparedness

B. Induction Program
    Components

D. Key Outcomes

1. Teacher practices

2. Student achievement

3. Teacher retention

Orientation
Assessment
Professional development
    workshops
Mentoring/peer coaching
Small-group activities
Observation

FigurE 1.7  conceptual framework for the effects of teacher induction 
programs on teacher and student outcomes

Source: Isenberg, E., glazerman, S., Bleeker, M., Johnson, A., Lugo-gil, J., grider, M., Dolfin, S., & Britton, E. (2009). Impacts of 
Comprehensive Teacher Induction: Results From the Second Year of a Randomized Controlled Study (ncEE 2009-4072). Washington, 
Dc: national center for Education Evaluation and regional Assistance, Institute of Education Sciences, U.S. Department  
of Education, p. 6.
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programs are improved teacher practices, increased student achievement, and increased 
teacher retention. In addition, induction programs promote the personal and profes-
sional well-being of beginning teachers by improving their attitudes toward themselves 
and the profession. Induction programs also help beginning teachers learn about the 
culture of the school system within which they work.

To achieve these outcomes, induction program components include those illus-
trated in Figure 1.7: orientation to the induction program, assessment of performance, 
professional development workshops based on teacher-identified needs, mentoring 
and peer coaching, small-group meetings to provide support, and observations by and 
follow-up conferences with individuals not in a supervisory role.

hoW can yoU GaIn pRactIcal 
expeRIence FoR BecoMInG a teacheR?
Your teacher education program is designed to give you opportunities to experience, 
to the extent possible, the real world of the teacher. Through field experiences and 
carefully structured experiential activities, you will be given limited exposure to various 
aspects of teaching, from curriculum development to classroom management. Observ-
ing, tutoring, instructing small groups, analyzing video cases, operating instructional 
media, performing student teaching, and completing various noninstructional tasks are 
among the most common activities.

Classroom Experiences
Opportunities to put theory into practice before student teaching are important. Thus, 
many teacher education programs enable students to participate in microteaching, 
teaching simulations, analyses of video cases, field-based practical and clinical experi-
ences, and classroom aide programs.

MiCrotEaChing
Introduced in the 1960s, microteaching quickly became popular and is widely used 
today. When microteaching, students teach brief, single-concept lessons to a small 
group of students (i.e., 5 to 10). Microteaching gives students opportunities to prac-
tice specific teaching skills, such as positive reinforcement. Often the microteaching is 
video-taped for later study.

As originally developed, microteaching includes the following six steps:

 1. Identify a specific teaching skill to learn about and practice.
	 2.	 Read	about	the	skill	in	one	of	several	pamphlets.
 3. Observe a master teacher demonstrate the skill in a short movie or on videotape.
 4. Prepare a 3- to 5-minute lesson to demonstrate the skill.
 5. Teach the lesson, which is videotaped, to a small group of peers.
 6. Critique, along with the instructor and student peers, the videotaped lesson.

SiMuLationS
Simulations can provide opportunities for vicarious practice of a wide range of teach-
ing skills. In teaching simulations, students analyze teaching situations that are writ-
ten, filmed, or videotaped. Typically, students are given background information about 
a hypothetical school or classroom and the pupils they must prepare to teach. After 
this orientation, students role-play the student teacher or the teacher who is confronted 
with the problem situation. Next, students discuss the appropriateness of solutions and 
work to increase their problem-solving skills and their understanding of the teacher’s 
role as a decision maker in a complex setting.

Some teacher education programs are experimenting with computer-based simula-
tions that enable students to hone their classroom planning and decision-making skills.  
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The WESt Virginia Department of Education, in collaboration with West Virginia University, 
has created a space within the virtual world Second Life for use in teacher training. Accord-
ing to a developer of the virtual space, “The possibilities of this virtual world appear to be 
endless. If you can think it, you can do it in Second Life. This community allows developers 
to take a snapshot of any real-life classroom situation or even some imaginary scenarios 
and put them to practice in a world where users may experience learning without actually 
being in a traditional classroom” (Ashby, 2010). Visitors to the virtual space will interact 
with avatars controlled by West Virginia Department of Education officials and visit tradi-
tional classrooms and those equipped with the latest state-of-the-art technologies.

Although	progress	is	being	made	in	the	development	of	virtual	reality	(VR)	tech-
nology, its application to teacher education is hard to predict. Current simulations are 
limited to specific skills such as classroom management or tutoring highly motivated 
individuals.	As	VR	technology	improves,	however,	one	day	we	may	see	simulations	of	
classrooms that show a variety of students with differing needs as learners.

ViDEo CaSES
Teacher education students who view, analyze, and then write about video cases have 
an additional opportunity to appreciate the ambiguities and complexities of real-life 
classrooms, to learn that there are no single, simple solutions to complex problems that 
can arise in the classroom. Viewing authentic video cases enables students to see how 
“teaching tradeoffs and dilemmas emerge in the video ‘text’ as do the strategies teach-
ers use, the frustrations they experience, the brilliant and less-brilliant decisions they 
make”	(Grant,	Richard,	&	Parkay,	1996,	p.	5).

PraCtiCa
A practicum is a short-term field-based experience (usually about 2 weeks long) that 
allows teacher education students to spend time observing and assisting in classrooms. 
Although practica vary in length and purpose, students are often able to begin instruc-
tional work with individuals or small groups. For example, a cooperating teacher may 
allow a practicum student to tutor a small group of students, read a story to the whole 
class, conduct a spelling lesson, monitor recess, help students with their homework, or 
teach students a song or game.

CLaSSrooM aiDES
Serving as a teacher aide is another popular means of providing field experience be-
fore student teaching. A teacher aide’s role depends primarily on the unique needs of 
the school and its students. Generally, aides work under the supervision of a certified 
teacher and perform duties that support the teacher’s instruction. Assisting teachers in 
classrooms familiarizes college students with class schedules, record-keeping proce-
dures, and students’ performance levels, as well as providing ample opportunity for 
observations. In exchange, the classroom teacher receives much-needed assistance.

Student teaching
The most extensive and memorable field experience in teacher preparation programs 
is student teaching. Student teaching will provide you with an opportunity to assess 
your strengths as a future teacher, to identify areas for improvement, and to develop 
skills in classroom management. Student teaching will be a time of responsibility. As 
one student teacher told the author, “I don’t want to mess up [my students’] education!” 
It will also be an opportunity for growth, a chance to master critical skills.

States require students to have a 5-week to semester-long student teaching expe-
rience in the schools before certifying them as teachers. The nature of student teaching 
varies considerably among teacher education programs. Some programs even pay stu-
dent teachers during the student teaching experience. Most likely, you will be assigned 
to a cooperating (or master) teacher in the school, and a university supervisor will 
make periodic visits to observe you.
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During your student teaching assignment, you will probably spend about half of 
your time teaching, with the remaining time devoted to observing and participating in 
classroom activities. The amount of time actually spent teaching, however, is not as 
important as your willingness to reflect carefully on your experiences. Two excellent 
ways to promote reflection during your student teaching experience are journal writing 
and maintaining a reflective teaching log.

StuDEnt tEaChing journaL
Your supervisors may require you to keep a journal of your classroom experiences so 
that you can engage in reflective teaching. The following two entries illustrate how 
journal writing can help student teachers develop strategies for dealing with the reali-
ties of teaching. The first entry is by a student teacher at a rural high school. The sec-
ond is by a student teacher at a middle school in an urban setting.

Entry 1: If there is one thing that really drives me crazy about the kids in 
my fifth-period class, it’s how they don’t listen to directions. It’s a remedial 
class, and I know I shouldn’t be surprised if they have trouble following 
directions. Today, we were working on writing paragraphs that are clear 
and well organized. All they had to do was rewrite a paragraph—not make 
corrections, just rewrite and make sure their paragraphs had a clear intro-
duction, body, and conclusion. I explained the directions once. Then I even 
had one of the students read them out loud again. Then I asked for any 
questions—none. So I thought, “Good, they understand; they know what 
to do.” Then as soon as I said “Begin to rewrite now,” the questions started 
flying.  What really got me was that they were questions I had already ex-
plained or that were right there on the directions for rewriting paragraphs I 
gave them. Eventually, I told them they would have to ask their neighbors 
for answers to any questions they still had. Well, that was a mistake, because 
the room started to get noisy with all the talking. I had to raise my voice to 
get them to be quiet and start writing. It was so frustrating. At the end of the 
day, Mrs. B. [cooperating teacher] suggested that I tell them next time that I 
would explain the directions once and ask for questions—then, that would 
be it. They wouldn’t have to ask someone else! Mrs. B. assured me that I 
would become better at giving directions. Somehow, when she gives direc-
tions to students, they usually know what to do. Today, for me, it was the 
opposite—confusion! I notice that she writes directions on the board and 
then explains them, step-by-step, to students. Next time, that’s what I’ll do. 
Tomorrow, my lesson is on using adjectives to describe the nouns in their 
writing. If I have a chance before fifth period, I will ask Mrs. B. to look at 
my directions and let me know if they are clear.

Entry 2: Today I taught a lesson on the solar system, and the kids 
seemed so bored. I called on my strongest readers to read the material out 
of our science book. One by one, they would read a paragraph or two, and 
then I would explain it. I was surprised at how much they struggled with 
the reading. I thought they were strong readers. I guess I was wrong about 
that. The material was basic—like we have nine planets in our solar system. 
These planets circle around the sun. Mr. J.  [cooperating teacher] told me 
later that I was spoon-feeding them too much. Tomorrow, I think I will put 
them into small groups and have each group work on one or two questions 
rather than give them the answers like I did today. That way, all the students 
can be involved in talking about the material, not just those who are read-
ing out loud. I hope I don’t get those glazed looks on their faces tomorrow. 
I feel badly if they don’t understand and don’t seem to be interested. Mr. J. 
is great—he is understanding and supportive. He says I’m doing just fine. 
He had similar problems when he was a student teacher. That’s hard to 
imagine; he seems to communicate so well with the kids. They really pay 
attention when he’s teaching, and they all seem to understand. Actually, I 
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find myself trying to act like Mr. J. while I am teaching. I’m even conscious 
of moving around the room and trying to build up suspense like he does 
while he’s teaching. He tells the kids things like “What I am going to tell you 
now you will hardly believe it’s true, but it is; so pay close attention.” The 
kids love it when he says things like that.

Unstructured, open-ended journals such as these enable student teachers to reflect on 
the student teaching experience.

rEFLECtiVE tEaChing LogS
To promote more analytical reflections, some supervisors ask student teachers to use a 
structured form of journal writing, the reflective teaching log, in which the student 
briefly describes the daily classroom activities, selects a single episode to analyze, ex-
plains the reason for selecting the episode, and discusses what was learned from the 
analysis and how that might be applied in the future. To illustrate a reflective teaching 
log, a partial entry for one episode follows. The entry shows how a college student can 
disagree with a supervising teacher’s response to a classroom situation.

Log for December 1—Erin Tompkins
Sequence of Events

 1. Arrival—end of eighth period
 2. Ninth period—helped Sharad study science
	 3.	 After-school	program—worked	on	science	with	Ricki,	P.K.,	and	Tom
 4. Late bus duty with Ms. Soto
 5. Departure

Episode
I	was	helping	Ricki	and	P.K.	fill	out	a	table	about	the	location	and	function	
of the different cell parts. P.K. asked me a question and two other students 
laughed at him. I began to answer his question when Ms. Soto came over to 
the table where we were working and yelled at P.K. She said, “P.K. I don’t 
need you distracting other students who are trying to get their work done.” 
He started to tell her what he asked me and she said, “I don’t care. You can 
leave the room if you don’t knock it off. Just do your work and be quiet or 
you’re out!” She then apologized to me and went back to helping another 
student.

Analysis
I was very frustrated after this episode. This is the first time I’ve seen Ms. 
Soto raise her voice with a student and accuse him of causing problems 
when he was getting his work done and other students were being dis-
ruptive. P.K. had asked me a legitimate question; the other students who 
laughed	at	him	were	the	problem.	I	was	frustrated	because	Ricki	and	P.K.	
were working hard and asking me good questions. I was annoyed that P.K. 
was being reprimanded for asking a question that was relevant to the topic 
we were working on. I also felt helpless because I wanted to tell Ms. Soto 
that it wasn’t P.K. who was the problem. I didn’t feel it was my place to 
correct her in front of her students and kept quiet. I decided that my say-
ing something would only make things worse because it would encourage 
P.K. to continue arguing with Ms. Soto and he would be in more trouble. 
(Posner, 2005, p. 122)

Although student teaching will be the capstone experience of your teacher edu-
cation program, the experience should be regarded as an initial rather than a terminal 
learning opportunity—your first chance to engage in reflection and self-evaluation for 
a prolonged period. The benefits of reflection are illustrated in the following comment: 
“Being a good teacher means . . . thinking about teaching, in a long-term, systemic way. 
By asking the right questions, by continuously critiquing and improving your practice, 
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and by continuing to examine the work you do in your classroom and how it connects 
with the larger world, you can achieve your vision and become the teacher you hope 
to be” (Salas, Tenorio, Walters, & Weiss, 2004, p. 8).

Substitute teaching
Upon completion of your teacher education program and prior to securing a full-
time teaching assignment, you may choose to gain additional practical experience by 
substitute teaching. If you are unable to locate a full-time position, you may decide 
to substitute, knowing that many districts prefer to hire from their pool of substitutes 
when full-time positions become available.

Substitute teachers replace regular teachers who are absent due to illness, family 
responsibilities, personal reasons, or attendance at professional workshops and confer-
ences. Each day, approximately 270,000 substitutes are employed in schools across the 
United States, and one full year of a student’s K–12 education is taught by substitute 
teachers (Substitute Teaching Institute, 2011).

Qualifications	 for	substitutes	vary	 from	state	 to	state	and	district	 to	district.	An	
area with a critical need for subs will often relax its requirements to provide classroom 
coverage. In many districts, it is possible to substitute-teach without regular certifica-
tion. Some districts have less stringent qualifications for short-term, day-to-day substi-
tutes and more stringent ones for long-term, full-time substitutes.

In many districts, the application process for substitutes is the same as that for 
full-time applicants; in others, the process may be more brief. Often, substitutes are not 
limited to working in their area of certification; however, schools try to avoid making 
out-of-field assignments. If you decide to substitute-teach, contact the schools in your 
area to learn about the qualifications and procedures for hiring substitutes.

Despite the significant role substitutes play in the day-to-day operation of schools, 
“research tells us that they receive very little support, no specialized training, and are 
rarely evaluated. . . . In short, the substitute will be expected to show up to each class 
on time, maintain order, take roll, carry out the lesson, and leave a note for the regular 
teacher about the classes and events of the day without support, encouragement, or 
acknowledgment” (St. Michel, 1995, pp. 6–7). Although working conditions such as 
these are certainly challenging, substitute teaching can be a rewarding, profession-
ally fulfilling experience. Figure 1.8 presents several advantages and disadvantages of  
substitute teaching.

Advantages Disadvantages
•   Gain experience without all the nightly work and 

preparation
•   Compare and contrast different schools and their 

environments
•   Be better prepared for interviews by meeting 

administrators and teachers
•  Teach and learn a variety of material
•  Get to know people—network
•  See job postings and hear about possible vacancies
•  Gain confidence in your abilities to teach
•  Practice classroom management techniques
•   Learn about school and district politics—get the 

“inside scoop”
•  Choose which days to work—flexible schedule

•   Pay is not as good as full-time teaching
•   No benefits such as medical coverage, retirement 

plans, or sick days
•   Lack of organized representation to improve wages or 

working conditions
•   May receive a cool reception in some schools
•   Must adapt quickly to different school philosophies
•   Lack of continuity—may be teaching whole language 

one day, phonetics the next

FigurE 1.8 Advantages and disadvantages of substitute teaching

Source: John f. Snyder, “The Alternative of Substitute Teaching,” in 1999 Job Search Handbook for Educators. Evanston, IL: American Association for Employment in Education, p. 38.
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hoW WIll I BecoMe a hIGhly 
QUalIFIeD teacheR?
“Quality	teachers	have	a	greater	influence	on	pupil	achievement	than	any	other	school-
based factor,” according to Teachers for a New Era, a teacher education reform effort 
led by the Carnegie Corporation of New York (2008). Highly qualified teachers 
(HQTs) for all students were also a key provision of NCLB. According to NCLB, “highly 
qualified” teachers would have (1) a bachelor’s degree, (2) full state certification, and 
(3) knowledge of each subject they teach. In his introduction to the 2010 Blueprint 
for Reform, President Barak Obama continued the previous administration’s emphasis 
on quality teachers: “Our goal must be to have a great teacher in every classroom” 
(U.S. Department of Education, March, 2010, p. 1).

How will you make the transition from being a student to being a “great,” highly 
qualified teacher? At this point in your journey to become a teacher, you can do a great 
deal to make your entry into teaching professionally rewarding and to ensure that you 
will become a highly qualified teacher. During your journey toward becoming a highly 
qualified teacher, you will become immersed in the world of professional standards.

Professional Standards
To ensure that all students are taught by highly qualified teachers, several profes-
sional associations and state departments of education have developed standards 
that reflect what teachers should know and be able to do. Most likely, the teacher 
education program in which you are enrolled will use one or more of these sets of 
standards to evaluate your progress toward becoming an effective teacher. During 
your training, you are sure to hear repeatedly about plans instituted by state depart-
ments of education to assess teachers and students alike on an ongoing basis. After 
you become a teacher, you may learn even more about state standards if you have a 
mentor like Carla Hudson, author of this chapter’s Teachers’ Voices: Being an Agent 
of Change. Hudson represents her school on WaShington State’s Teacher/Principal 
Evaluation Pilot (TPEP), a statewide program launched in 2011 to evaluate teachers 
and principals.

The professional standards that have had the greatest impact on teacher educa-
tion programs nationally (as well as on teachers’ ongoing professional growth and 
development) are those developed by the Interstate Teacher Assessment and Sup-
port Consortium (InTASC), the National Council for Accreditation of Teacher 
Education (NCATE), the Teacher Education Accreditation Council (TEAC), 
the Praxis Series: Professional Assessments for Beginning Teachers, and the  
National Board for Professional Teaching Standards. Figure 1.9 provides an 
overview of their standards. How have these standards influenced the teacher educa-
tion program in which you are enrolled? Does your state have a set of professional 
standards that also applies to your teacher education program?

ConSoLiDation oF nCatE anD tEaC
The National Council for Accreditation of Teacher Education (NCATE) and the Teacher 
Education Accreditation Council (TEAC) consolidated and launched a new accredit-
ing body in July 2013: the Council for the Accreditation of Educator Preparation 
(CAEP). “CAEP’s goals and mission include raising the performance of candidates as 
practitioners in the nation’s P–12 schools, but also raising standards for the evidence 
which supports claims of quality” (CAEP, 2010).

CAEP set five standards for the accreditation of teacher education programs. Stan-
dard 1: Content and Pedagogical Knowledge, specifies “that candidates develop a deep 
understanding of the critical concepts and principles of their discipline and . . . are 
able to use discipline-specific practices flexibly to advance the learning of all stu-
dents toward attainment of college- and career-readiness standards” (CAEP, 2013, p. 2). 
Standard 1 also requires that candidates demonstrate understanding of the 10 InTASC 
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InTASC Core Teaching Standards
InTASC is a consortium of states that has developed standards 
used by 38 states for initial teacher licensure. In 2010, InTASC 
released a revised set of “professional practice” standards to 
apply throughout the developmental stages of a teacher’s career. 
Beginning and accomplished teachers differ in the degree of
sophistication reflected in their mastery of ten standards in four 
key areas. Each standard consists of “Performances,” “Essential
Knowledge,” and “Critical Dispositions” (InTASC, July 2010)

The Learner and Learning Instructional Practice
1. Learning Development 6. Assessment
2. Learning Differences 7. Planning for Instruction
3. Learning Environments 8. Instructional Strategies

Content Knowledge Professional Responsibility
4. Content Knowledge 9. Reflection and
5. Innovative Application Continuous Growth

of Content 10. Collaboration

TEAC Quality Principles and Standards
TEAC, founded in 1997, currently accredits 88 teacher
preparation programs (TEAC, May 25, 2010). TEAC-accredited 
programs must fulfill three quality principles. The overall goal 
of Quality Principle I, presented in the following, is to produce 
“competent, caring, and qualified teachers.”

1.0 QUALITY PRINCIPLE I: Evidence of candidate learning
1.1 Subject matter knowledge
The program candidates must understand the subject matter they 
will teach.
1.2 Pedagogical knowledge
The program candidates must be able to convert their knowledge 
of subject matter into compelling lessons that meet the needs of 
a wide range of pupils and students.
1.3 Caring and effective teaching skill
The program candidates must be able to teach effectively in a 
caring way and to act as knowledgeable professionals.
1.4 Cross-cutting themes
The program must provide evidence that its candidates have 
addressed the following three cross-cutting liberal education 
themes:

1.4.1 Learning how to learn: Candidates must demonstrate that
they have learned how to learn information on their own, that
they can transfer what they have learned to new situations, and 
that they have acquired the dispositions and skills of critical
refl ection that will support life-long learning in their field.
1.4.2 Multicultural perspectives and accuracy: Candidates 
must demonstrate that they have learned accurate and 
sound information on matters of race, gender, individual
differences, and ethnic and cultural perspectives.
1.4.3 Technology: Candidates must be able to use 
appropriate technology in carrying out their professional
responsibilities.

NCATE Standards
NCATE standards are for the accreditation of colleges and 
universities with teacher preparation programs. Currently,

about half of the 1,300 institutions that prepare teachers are 
accredited by NCATE. While NCATE standards apply to teacher 
education programs, not to teacher education students per se,
NCATE believes that “the new professional teacher who graduates 
from a professionally accredited institution should be able to” do 
the following (NCATE, February 2008):

• help all pre-kindergarten 
through twelfth grade 
(P–12) students learn;

• teach to P–12 student 
standards set by specialized 
professional associations 
and the states;

• explain instructional 
choices based on research-
derived knowledge and best 
practice;

• apply effective methods of 
teaching students who are 
at different developmental
stages, have different 
learning styles, and come 
from diverse backgrounds;

• reflect on practice and act 
on feedback; and

• be able to integrate 
technology into instruction 
effectively.

Praxis Series
Based on knowledge and skills states commonly require of
beginning teachers, the Praxis Series assesses individual
development as it corresponds to three steps in becoming a 
teacher. These three areas of assessment are Pre-Professional Skills
Tests: entering a teacher education program (Praxis I); Subject
Assessments: licensure and certification for entering the profession
(Praxis II); and Teacher Performance Assessments; the first year
of teaching (Praxis III). Praxis III assessment is conducted in the
beginning teacher’s classroom and measures knowledge and skills in
four interrelated domains (Educational Testing Service, 2010):

1. Organizing content
knowledge for student
learning (planning to teach)

2. Creating an environment 
for student learning (the 
classroom environment)

3. Teaching for student 
learning (instruction)

4. Teacher professionalism 
(professional
responsibilities)

NBPTS Standards
This board issues professional certificates to teachers who 
possess extensive professional knowledge and the ability to 
perform at a high level. Certification candidates submit a 
portfolio including videotapes of classroom interactions and 
samples of student work plus the teacher’s reflective comments. 
NBPTS evaluators who teach in the same field as the candidate 
judge all elements of the assessments. NBPTS has developed 
five “core propositions” on which voluntary national teacher 
certification is based (NBPTS, 2010):

1. Teachers are committed to 
students and their learning.

2. Teachers know the subjects 
they teach and how to 
teach those subjects to 
students.

3. Teachers are responsible for 
managing and monitoring 
student learning.

4. Teachers think 
systematically about their 
practice and learn from 
experience.

5. Teachers are members of 
learning communities.

FigurE 1.9 Professional standards for teachers: What should teachers know and be able to do?

34
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standards in the following areas: The Learner and Learning; Content Knowledge;  
Instructional	Practice;	and	Professional	Responsibility.

Certification and Licensure
Successful completion of a college or university teacher preparation program will not 
automatically enable you to teach. State certification or licensure is required for teach-
ing in the public schools and in many private schools as well. The terms certification 
and licensure are essentially synonymous in the teaching profession; some states issue 
teaching certificates, whereas others issue licenses. States also differ in the types of 
certificates offered; teachers can be granted provisional certificates, professional or per-
manent certificates, or emergency certificates. In some cases, large cities (e.g., Chicago, 
New York, Buffalo) have their own certification requirements that must be met. And 
certain local school districts have additional requirements, such as a written examina-
tion, before one can teach in those districts.

A teaching certificate is actually a license to teach. The department of educa-
tion for each of the 50 states and the District of Columbia sets the requirements for cer-
tification or licensure. A certificate usually indicates at what level and in what content 
areas one may teach. One might be certified, for example, for all-level (K–12) physical 
education or art, secondary English, elementary education, or middle-level education. 
Currently, about two-thirds of the states offer certification for teaching at the middle 
school or junior high level—an increase from 1987 when about half of the states of-
fered such certification. In addition, a certificate may list other areas of specialization, 
such as driver’s training, coaching, or journalism. If you plan to go into nonteaching 
areas such as counseling, librarianship, or administration, special certificates are usu-
ally required.

the Praxis Series
Nationwide, 35 of the 43 states that include tests as part of their licensure process re-
quire completion of the Praxis Series: Professional Assessments for Beginning Teachers 
developed by Educational Testing Service (ETS) in consultation with teachers, educa-
tional researchers, the National Education Association, and the American Federation of 
Teachers. The Praxis Series (praxis means “putting theory into practice”) enables states 
to create a system of tests that meet their specific licensing requirements.

The Praxis Series, which replaced the National Teacher Examination in the mid-
1990s, consists of three components:

Praxis I: Pre-Professional Skills Tests—Praxis I covers the enabling skills in 
reading, writing, and mathematics that all teachers need, regardless of grade or 
subject taught. Two formats, computer-based and pencil-and-paper versions, 
are available for the Praxis I assessment, which is given early in a student’s 
teacher education program. To help students pass Praxis I, ETS offers online 
practice test items. Additionally, for students who need help in improving basic 
academic skills, LearningPlus is an interactive computer software program that 
provides instruction and diagnostic placement tests in reading, writing, and 
mathematics.

Praxis II: Subject Assessments—Praxis II measures teacher education stu-
dents’ knowledge of the subjects they will teach. In most cases, Praxis II tests 
are taken after completion of an undergraduate program. The tests, available 
in more than 70 subject areas, have a core content module required by every 
state, with the remaining modules selected on an individual basis by the states. 
Each state can base its assessment on multiple-choice items or on candidate-
constructed response modules. In addition, Praxis II includes the Principles of 
Learning and Teaching (PLT) test and the Professional Knowledge test; each is 
a 2-hour test to assess teachers’ professional knowledge. The PLT is available 
in three versions: K–6, 5–9, and 7–12.

M01_PARK8418_10_SE_CH01.indd   35 01/12/14   4:14 PM



36 Chapter 1

# 154156   Cust: Pearson  Au:Parkay Pg. No. 36 
Title: Becoming a Teacher:  10/e

C / M / Y / K 
Short / Normal

DESIGN SERVICES OF

S4carliSle
Publishing Services

CarLa huDSon
nECESSitY anD thE art oF DiFFErEntiation
Some may say that necessity is the mother of invention, but in 
my classroom, necessity is the mother of differentiation.

Three years ago, my school district assigned me to the 
Beaver Valley School in Plain, WaShington. Beaver Valley is 
one of only 8 “remote and necessary” schools in Washington, and 
one of less than 400 in the United States. Remote and necessary 
is the current term for what was formerly known as a one-room 
schoolhouse. I approached my new assignment with trepidation. 
At various times, I had taught kindergarten, first grade, and 
third grade. now I was being asked to teach grades 1–4 all at the 
same time and in the same classroom.

Differentiation is a word regularly utilized in education 
circles. In general, it refers to modulating instruction so that 
all students learn at a pace and on a level suitable for their 
academic abilities. Most teachers agree with the goal of differ-
entiation, but find it hard to implement in practice. faced with 
four grades and 22 beaming faces, I realized very quickly that 
differentiation was not optional in this classroom.

To set up my classroom for success, I differentiated my 
classroom in three ways: (1) by establishing flexible groupings 
across grades; (2) by organizing reading and math into grade-
level rotations; and (3) by utilizing paraprofessional, parent, and 
community support.

FLEXibLE grouPingS
flexible grouping enables me to place students at certain times of 
day according to their ability level. The advantage to a multigrade 
classroom is that I have all of the curricula for each of the grades 
available at my fingertips. In the early morning, my children en-
ter the class and begin work on a short math and reading review. 
children work independently and on their own level. for instance, 
I have a third grader who works on fourth-grade math during this 
time, but does his reading review on the second-grade level. The 
combinations vary widely, but the activity is independent and the 
shared learning spontaneous. for some children, this is a time of 
enrichment; for others it is a time of review.

graDE-LEVEL rotationS
To ensure that each student is exposed to the grade-level ex-
pectations, I keep my reading groups in grade-level bands. I’ve 
organized the reading and math times into rotation centers. 

During the 1½-hour reading block, I meet with each grade level 
for 30 minutes (grades 3–4 combined). While I am with a read-
ing group, the other grade levels rotate between the computer 
center and the silent reading/workbook center. focused instruc-
tion on the learning standards is provided during this time. Math 
is organized similarly so that each grade is taught independently 
even though the class remains intact. Timed fast-fact drills, how-
ever, are naturally differentiated. I have a first grader who is 
working on multiplication facts, while some older children are 
still mastering addition and subtraction.

ParaProFESSionaL, ParEnt, anD CoMMunitY 
SuPPort
Successful differentiation requires that a support system is in 
place. I utilize my paraprofessional teacher with parents and com-
munity volunteers. While I am working with one grade level, they 
are supervising the work of the other children in their various 
centers. In addition, because we don’t have any specialized ser-
vices available to our students, the support team also helps with 
progress monitoring and provides extra assistance to those stu-
dents who need a bit more instruction in order to be successful.

ConCLuSion
My colleagues from other schools often shake their heads in 
amazement when I tell them that I teach four grades in one class-
room. They wonder how it is possible to meet the needs of such a 
wide range of children at multiple grade levels. A deliberate focus 
on differentiation has been the key to making my multigrade 
classroom function efficiently. However, now that I have navi-
gated the differentiation waters successfully, I see no reason why 
the same system would not work at a single grade level. Success 
requires developing a well-organized curriculum, putting learning 
systems into place, and efficiently utilizing school and volunteer 
personnel. necessity is truly the mother of differentiation.

QuEStionS
 1. Hudson says her approach to differentiation (i.e., teach-

ing four grades in one classroom) could “work at a sin-
gle grade level.” To what extent do you agree with her? 
Disagree?

 2. According to Hudson, one key to her success is “efficiently 
utilizing” volunteers. How might volunteers help you be 
successful during your first year of teaching?

carla Hudson is a multigrade teacher at Beaver Valley School in Plain, Washington.

tEACHERS’ VoICES       BEInG An AGEnt oF CHAnGE

Praxis III: Teacher Performance Assessments—Praxis III is a performance-
based assessment system, not a test. Developed after extensive job analyses, 
reviews of research, and input from educators, Praxis III involves the as-
sessment of the actual teaching skills of the beginning teacher. The assess-
ments focus on the four domains of the Praxis Series, which are illustrated in  
Figure 1.9 (see page 34): planning and preparation, the classroom environment, 

M01_PARK8418_10_SE_CH01.indd   36 01/12/14   4:14 PM



37teaching: Your Chosen Profession

# 154156   Cust: Pearson  Au:Parkay Pg. No. 37 
Title: Becoming a Teacher:  10/e

C / M / Y / K 
Short / Normal

DESIGN SERVICES OF

S4carliSle
Publishing Services

instruction, and professional responsibilities. In addition, Praxis III assesses the 
teacher’s sensitivity to developmental levels and cultural differences among 
students. In-class assessments and pre- and post-observation interviews con-
ducted by trained state and local personnel are the main components of 
Praxis III. The observations are supplemented by work samples—for example, 
lesson plans. Following Praxis III assessments, which normally are completed 
by the end of the first year of teaching, the state makes a decision about 
whether to grant a license to teach.

State Licensure Certification requirements
For a person to receive a license to teach, all states require successful completion of an 
approved teacher education program that culminates with at least a bachelor’s degree. 
To be approved, programs must pass a review by the state department of education ap-
proximately every 5 years. In addition to approval at the state level, most of the nearly 
1,300 programs in the nation have regional accreditation, and about half voluntarily seek 
accreditation by the National Council for Accreditation of Teacher Education (NCATE), 
the Teacher Education Accreditation Council (TEAC), or the newly-formed Council for 
the Accreditation of Educator Preparation (CAEP). Currently, all states require an aver-
age of six to eight semester credits of supervised student teaching. Alabama, Colorado, 
Idaho, Indiana, Nevada, New York, and Virginia require a master’s degree for advanced 
certification; and Arizona, Maryland, Montana, Oregon, and Washington require either a 
master’s degree or a specified number of semester credits after certification (Kaye, 2012). 
Additional requirements may also include U.S. citizenship, an oath of loyalty, fingerprint-
ing, a background check, or a health examination.

A few states, including Iowa, New Mexico, North Carolina, and Oklahoma, waive 
state licensing requirements for teachers certified by the National Board for Profes-
sional Teaching Standards (NBPTS). About half of the states issue a license to a person 
from another state who holds a valid NBPTS certificate. For a current listing of state and 
local action supporting NBPTS certification, visit the website for NBPTS.

Nearly all states now require testing of teachers for initial licensure. States use 
either a standardized test (usually Praxis) or a test developed by outside consultants. 
Areas covered by the states’ tests usually include basic skills, professional knowledge, 
and general knowledge. Many states also require an on-the-job performance evaluation 
for licensure.

Today, most states do not grant a teaching license for life. Some states issue 3- to 
5-year licenses, which may be renewed only with proof of coursework completed be-
yond the bachelor’s degree. And, amid considerable controversy, several states, including 
Connecticut,	Maryland,	Massachusetts,	New	Hampshire,	Rhode	Island,	South	Carolina,	
and Wisconsin, have enacted testing for recertification of experienced teachers.

Licensure requirements differ from state to state, and they are frequently modified. 
To remain up to date on the requirements for the state in which you plan to teach, it 
is important that you keep in touch with your teacher placement office or the certifica-
tion officer at your college or university. You may also wish to refer to Requirements 
for Certification of Teachers, Counselors, Librarians, Administrators for Elementary and 
Secondary Schools (The University of Chicago Press), an annual publication that lists 
state-by-state certification requirements. Or you may contact the teacher certification 
office in the state where you plan to teach. Currently, 47 states and the District of 
Columbia are members of the National Association of State Directors of Teacher 
Education and Certification’s (NASDTEC) Interstate Agreement, a reciprocity 
agreement whereby a certificate obtained in one state will be honored in another. If 
you plan to teach in a state other than the one in which you are currently studying, you 
should find out whether both states are members of the NASDTEC Interstate Agreement.

More than 464,900 teachers, many of whom are noncertified, teach in the growing 
system of private, parochial, for-profit, and charter schools in the United States (Gold-
ring, Gray, & Bitterman, 2013, p. 7). Private and parochial schools supported largely by 
tuition and gifts, and for-profit schools operated by private educational corporations, 
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usually have no certification requirements for teachers. Also, teacher- created and 
teacher-operated charter schools, although they are public, are often free of state certi-
fication requirements. A school’s charter (an agreement between the school’s founders 
and its sponsor—usually a local school board) may waive certification requirements if 
the school guarantees that students will attain a specified level of achievement.

alternative Certification
Despite the national movement to make certification requirements more stringent, 
concern about meeting the demand for new public school teachers and attracting 
minority-group members into the teaching profession has resulted in increasing use of 
alternative teacher certification programs. In 1983, only eight states offered alter-
natives; by 2009, alternative certification programs existed in each state and produced 
about 20 percent of the nation’s teachers (Feistritzer, 2009).

Alternative certification programs are designed for people who already have at 
least a bachelor’s degree in a field other than education and want to become licensed to 
teach. In 2006, more than 50,000 people were licensed through alternative certification 
programs (Feistritzer, 2009). Most alternative certification programs are collaborative 
efforts among state departments of education, teacher education programs in colleges 
and universities, and school districts. For example, Washington State University, in col-
laboration with area school districts, has a federally funded program to prepare parapro-
fessional educators (teachers’ aides, for example) in southwest Washington to become 
bilingual/ESL teachers. Also, many school districts offer teaching fellows programs 
that provide provisional certification and tuition for graduate-level study in education  
(National	Research	Council,	2010).	Compared	with	recent	college	graduates	who	enter	
teaching directly from a traditional college-based teacher preparation program, those 
who enter teaching through alternate routes tend to be “older, more diverse, and more 
willing to teach wherever the jobs are and in high-demand subjects than are traditionally 
trained teachers” (Feistritzer & Haar, 2008, p. 126).

hoW can yoU BeneFIt FRoM 
havInG a MentoR?
When asked “[what] steps might be taken to attract good people into teaching and 
to encourage good teachers to remain in teaching,” 82 percent of respondents to the 
MetLife Survey of the American Teacher said “providing mentoring and ongoing support 
for new teachers” would “help a lot” (Harris Interactive, 2001, p. 125). The following 
teacher-mentor explains how she provides help and support for beginning teachers:

I go into their classrooms frequently to observe them and to give them 
feedback on what they ask for feedback on, or what they need feedback 
on. Mostly they will ask, “How am I doing with my questioning strategies?” 
or something like that. They will give me a focus that they want to look at. 
I let them know that I am on their side and want to help them. I will do 
whatever I can to facilitate their professional growth. (Peck, 2008, p. 123)

In reflecting on how my own professional growth was enhanced by my relationship 
with my mentor, Herbert A. Thelen, I defined mentoring as

an intensive, one-to-one form of teaching in which the wise and experi-
enced	mentor	 inducts	 the	aspiring	protégé	 [one	who	 is	mentored]	 into	a	
particular,	usually	professional,	way	of	life.	.	.	.	[T]he	protégé	learns	from	the	
mentor not only the objective, manifest content of professional knowledge 
and skills but also a subjective, nondiscursive appreciation for how and 
when to employ these learnings in the arena of professional practice. In 
short,	the	mentor	helps	the	protégé	to	“learn	the	ropes,”	to	become	social-
ized into the profession. (Parkay, 1988, p. 196)

M01_PARK8418_10_SE_CH01.indd   38 01/12/14   4:14 PM



39teaching: Your Chosen Profession

# 154156   Cust: Pearson  Au:Parkay Pg. No. 39 
Title: Becoming a Teacher:  10/e

C / M / Y / K 
Short / Normal

DESIGN SERVICES OF

S4carliSle
Publishing Services

An urban middle school intern’s description of how his mentor helped him de-
velop effective classroom management techniques exemplifies “learning the ropes”: 
“‘You’ve got to develop your own sense of personal power,’ [my mentor] kept saying. 
‘It’s not something I can teach you. I can show you what to do. I can model it. But I 
don’t know, it’s just something that’s got to come from within you’” (Henry, Huntley, 
McKamey, & Harper, 1995, p. 114).

Those who have become highly accomplished teachers frequently point out the 
importance of mentors in their preparation for teaching. A mentor can provide moral 
support, guidance, and feedback to students at various stages of professional prepara-
tion.	In	addition,	a	mentor	can	model	for	the	protégé	an	analytical	approach	to	solving	
problems in the classroom. For example, an effective mentor might use the following 
strategies to help a beginning teacher solve classroom-based problems:

•	 Sharing	the	mentor’s	own	experiences
•	 Suggesting	strategies	for	handling	situations
•	 Demonstrating	techniques	and	strategies
•	 Critiquing	lesson	plans
•	 Rehearsing	planned	classroom	activities
•	 Role-playing	various	classroom	situations	with	the	new	teacher
•	 Reviewing	the	day’s	events	and	exploring	alternative	approaches

sUMMaRy
Why Do i Want to teach?
•	 Individual	 reasons	 for	 becoming	 a	 teacher	may	 be	

intrinsic (desire to work with young people, passion 
for the subject, influence of teachers, a desire to serve 
others and society) as well as extrinsic (work hours, 
vacations, job security).

What are the benefits of teaching?
•	 Practical	benefits	of	teaching	include	on-the-job	hours	

at school, vacations, increasing salaries and benefits, 
job security, and a feeling of respect in society.

What are the Challenges of teaching?
•	 The	challenges	of	teaching	include	long	working	hours,	

meeting the accountability demands of high-stakes 
testing and federal legislation that emphasizes closing 
the achievement gap and the need for “great” teachers 
in every classroom, and understanding the pervasive 
influence of technology on today’s children and youth.

What Will Society Expect of Me as a teacher?
•	 Society	expects	teachers	to	be	competent	and	effec-

tive, and it holds teachers accountable for student 
achievement, for helping all learners succeed, for 
promoting social justice, and for maintaining high 
standards of conduct.

What is the job outlook for teachers?
•	 The	job	outlook	for	teachers	is	positive,	especially	for	

teachers in high-demand fields and in less desirable 
urban or rural school districts.

•	 The	economic	recession	that	began	in	2008	resulted	
in budget crises for school districts around the coun-
try, and many teachers were laid off. Federal stimulus 
money in 2009 and 2010 enabled school districts to 
avoid scheduled teacher layoffs and to rehire teach-
ers previously laid off.

•	 In	contrast	 to	the	diversity	of	student	enrollments,	 the	
backgrounds of today’s teachers are less diverse; thus, 
teachers from diverse racial and ethnic backgrounds and 
teachers with disabilities will experience exceptional 
employment opportunities for the foreseeable future.

•	 Teacher	 supply	 and	 demand	 in	 content	 areas	 and	
geographic regions influences finding a teaching 
position.

What Can You Learn from observing in Classrooms?
•	 You	can	gain	practical	experience	through	field	ex-

periences, focused classroom observations, and the 
use of various observation instruments.

•	 Observation	instruments	range	from	informal,	quali-
tative descriptions to formal, quantitative checklists.

Why is Your induction into teaching important?
•	 In	response	to	the	problem	of	teacher	attrition,	many	

states and school districts provide beginning teach-
ers with induction programs that offer support during 
their first years in the profession.

•	 Induction	 programs	 offer	 beginning	 teachers	 vari-
ous types of support, including workshops based on 
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40 Chapter 1

teacher-identified needs, observations and feedback 
from experienced teachers, mentoring, and support 
group meetings.

how Can You gain Practical Experience 
for becoming a teacher?
•	 Microteaching,	teaching	simulations,	analyses	of	video	

cases, field-based practica and clinical experiences, 
classroom aide programs, student teaching, and 
substitute teaching are among the ways teacher 
education students can gain practical experience.

how Will i become a highly Qualified teacher?
•	 Six	 sets	 of	 professional	 standards	 have	 a	 great	 im-

pact on teacher education programs nationally (as 
well as on teachers’ ongoing professional growth 
and development): standards developed by the In-
terstate Teacher Assessment and Support Consortium 
(InTASC), the National Council for Accreditation of 
Teacher Education (NCATE), the Teacher Education 
Accreditation Council (TEAC), the Praxis Series: Pro-
fessional Assessments for Beginning Teachers, the 
National Board for Professional Teaching Standards 

(NBPTS), and the newly-formed Council for the Ac-
creditation of Educator Preparation (CAEP).

•	 State	 certification	 is	 required	 for	 teaching	 in	public	
schools and in many private schools. Some large cit-
ies and local school districts have additional criteria 
for certification. Certification requirements for teach-
ers vary from state to state and are frequently modi-
fied. Some states waive licensing requirements for 
teachers certified by the National Board for Profes-
sional Teaching Standards (NBPTS).

•	 Most	states	require	testing	of	teachers	for	initial	certi-
fication, and some require recertification after a 3- to 
5-year period.

•	 States	 that	 are	 members	 of	 the	 Interstate	 Certifica-
tion Agreement Contract honor teaching certificates 
granted by certain other states.

how Can You benefit from having a Mentor?
•	 Mentoring	 can	 be	 a	 source	 of	 professional	 growth	

for	experienced	teachers	and	enables	the	protégé	to	
learn about the profession.

•	 A	mentor	 can	model	 for	 the	 protégé	 an	 analytical	 
approach to solving problems in the classroom.

pRoFessIonal ReFlectIons anD actIvItIes
teacher’s journal
 1. Think about a time when a teacher truly motivated 

you to learn. What did that teacher do to motivate 
you? Do you believe other students in the class had 
the same reaction to this teacher? Why or why not?

 2. Consider your reasons for deciding to become 
a teacher. How do they compare with those de-
scribed in this chapter?

teacher’s research
 1. Locate information in newspapers, magazines, and 

on the Internet that is related to one of the fol-
lowing “key priorities” emphasized in A Blueprint 
for Reform:	 College	 and	 Career–Ready	 Students,	
Great Teachers and Leaders in Every School,  
Equity	and	Opportunity	for	All	Students,	Raise	the	
Bar	and	Reward	Excellence,	Promote	 Innovation	
and Continuous Improvement. Synthesize the in-
formation and present your findings to the rest of 
your class.

 2. Formulate a research question concerning demo-
graphic aspects of teachers in the United States. 

Your question might relate to one or more of the 
following topics:

•	 Teachers’	attitudes
•	 Characteristics	of	the	teaching	force
•	 Teacher	recruitment
•	 Teacher	supply	and	demand
•	 Teaching	salaries	and	benefits

Begin your data search at the website for the U.S. De-
partment of Education’s National Center for Education 
Statistics. Present a brief oral report to the rest of your 
class that summarizes the results of your data search.

observations and interviews
 1. In a small group of three or four of your class-

mates, visit a local school and interview teachers 
to learn about their perceptions of the rewards and 
challenges of teaching. Share your findings with 
other members of your class.

 2. Interview one or more teachers at a local elemen-
tary, middle, junior, or senior high school. Ask the 
teacher(s) to identify the characteristics of “great,” 
highly qualified teachers.
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Professional Portfolio
To help you in your journey toward becoming a teacher, 
each chapter in this textbook includes suggestions for 
developing your professional portfolio, a collection of 
evidence documenting your growth and development 
while learning to become a teacher. At the end of this 
course, you will be well on your way toward a portfolio 
that documents your knowledge, skills, and attitudes for 
teaching and contains valuable resources for your first 
teaching position.

For your first portfolio entry, identify significant ex-
periences in your life that have contributed to your deci-
sion to become a teacher. In your entry (or videotaped 
version), discuss your reasons for becoming a teacher 
and the rewards teaching will hold for you. Before de-
veloping your portfolio entry, you might wish to visit the 
website for the National Teacher of the Year Program, 
co-sponsored by the Council of Chief State School Of-
ficers (CCSSO) and the Pearson Foundation. Here, you 
can watch short videos in which Teachers of the Year 
from 2007 to the present explain “Why I teach.”

ChaPtEr Quiz
take this quiz to check your understanding of the content covered in this chapter.
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